PRINCIPAL-TEACHERS’ CONFLICT AND TEACHERS’ JOB PERFORMANCE IN PUBLIC SENIOR SECONDARY SCHOOLS IN NORTH CENTRAL ZONE OF NIGERIA by ILIAMKONDO, DANIEL AGUGU
 
 
i 
 
PRINCIPAL-TEACHERS’ CONFLICT AND TEACHERS’ JOB PERFORMANCE IN 
PUBLIC SENIOR SECONDARY SCHOOLS IN NORTH CENTRAL ZONE OF 
NIGERIA 
 
 
 
 
 
 
 
 
BY 
 
 
 
ILIAMKONDO DANIEL AGUGU 
BSU/EDF/PhD/14/4079 
 
 
 
 
 
 
 
 
BEING A PhD THESIS PRESENTED TO THE POSTGRADUATE SCHOOL, BENUE 
STATE UNIVERSITY, MAKURDI  
 
IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE OF 
DOCTOR OF PHILOSOPHY (PhD) IN EDUCATIONAL MANAGEMENT  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
MAY, 2019 
 
 
 
ii 
 
CERTIFICATION  
 We certify that this thesis titled Principal-Teachers’ Conflict and Teachers’ Job 
Performance in Public Senior Secondary Schools in North Central Zone of Nigeria has been duly 
presented by ILIAMKONDO DANIEL AGUGU BSU/EDF/PhD/14/4079 of the Department of 
Educational Foundations, Faculty of Education, Benue State University, Makurdi and approved 
as meeting the requirements for the award of the Degree of Doctor of Philosophy (PhD) in 
Educational Management by the Examiners. 
 
Supervisor  I     HEAD OF DEPARTMENT    
Signature ………………….    Signature …………………… 
Name: Prof. Adejo. Okwori               Name: Prof. Saawua Apeon Tor-Anyiin 
 
Date………………………..    Date: ………………………. 
 
Supervisor II 
Signature………………………..    
Name: Dr. Margaret Uga Oluwole  
Date………………………………. 
 
Having met the stipulated requirements, the thesis has been accepted by the Postgraduate school.  
 
………………………………………… 
Name Prof. Toryina Varvar Ayati  
(DEAN, POSTGRADUATE SCHOOL)  
 
 
 
iii 
 
DEDICATION 
This work is dedicated to the only Wise God for the grace of given to me to undertake this study. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
iv 
 
ACKNOWLEDGEMENTS 
 The researcher sincerely gives thanks and honor to God for the grace and wisdom given 
to him to undertake this study.  
The researcher’s sincere gratitude goes to his supervisors,  professor Adejo Okwori and 
Dr. (Mrs) Margaret Uga Oluwole for their untiring effort, guidance and instructions that they 
gave to him through out the time of the study.  
 The researcher warmly appreciates Prof. Gbenda Batur-Laha Dean, Faculty of Education, 
Prof. Saawua Apeon Tor-Anyiin, Head of Department, Educational Foundations, Prof. Terfa 
Peter Ortese, Prof. Emmanuel Edoja Achor, Prof. Mdooyongu Moses Orhungur, Prof. 
Terzungwe Gabriel Akume, Prof. Sunday Ocheidoe Emaikwu, Prof. Nicholas Akise Ada, Prof. 
Hembaor John Ortyoyande,  Prof. Emmanuel Ijenkeli Okwu, Dr. Mrs. Margaret Uga Oluwole, 
Dr. Benjamin Imoko, Dr. Sar David Alye, Dr. Boniface Kwaghkar Nande, Dr. Mrs. Gladys 
Ukume, Dr. Mrs. Mimi Akaa, Rev. Dr. Jerry Ebere Omenka, Dr. Terhile Felix Bua, Mr. Iyorzaar 
Joseph Asema, Dr. Mrs Joan Nike Ada, Dr. Mrs. Ibuh Philomena Adzongo and Dr. Ian Michael 
Ikyumen for providing an enabling academic environment for this research. 
 The researcher also wishes to express his appreciation to his lecturers, late Professor, 
Simon Ocheme Akpakwu, Dr. Athanasus, Aernan Yaweh, Dr. Benjamin Imoko and Dr. Benedict 
Iorzer Labe who validated the instrument for data collection. The researcher’s gratitude also goes 
to Prof Happiness Ihoma Igbo and Dr. Sar David Alye who examined each of the items in the 
study, sentence by sentence and made comments on their suitability or ambiguity, with a view to 
correcting any mistake. For instance, unclear questions, wrongly conceived ideas, missing 
information and other observed errors were corrected by the respondents. The researcher gives 
 
 
v 
 
thanks to the principals and teachers in all the sampled schools who completed and returned the 
questionnaire and fir the all relevant information obtained from them. 
 The researcher also values the contributions of Dr. Terhile Felix Bua who analyzed the 
data for this study. The researcher special thanks also go to Terwase Philip Agbum who edited 
this work. The researcher’s sincere gratitude goes to Mrs. Chukwu Eunice for typesetting the 
whole thesis.  
Finally, the researcher also wishes to express his deepest and most special appreciation to 
his dear wife Mercy Terkimbi Agugu under whose inspiring love; this work finally came to 
fruition. The researcher’s special thanks go to his children; Miss. Precious Doofan, Barr. Bemsen 
Benson, Master Ushafa, Miss Sechivir Sonia, Master Tertese and Master Dese (Grandson) for 
their patience, courage and endurance which paved way for his success. The researcher hopes by 
the grace and wisdom of Almighty God that they will be inspired by this work to climb to the 
peak of the academic ladder. The researcher’s appreciation goes to his other family members Mr. 
Iorgirim Haaga, Mrs. Ngufan Zungwenen, Mr and Mrs Akaazua Joseph Wantu, Rev. Dr 
Hembaor Gajir, Mr. Moses Antso, (his brother in-law) Michael Hwande, Mr. Awua Wantu, and 
Samuel Ityover Abuul for their moral and material support. 
 
   
 
 
 
 
 
 
 
vi 
 
TABLE OF CONTENTS 
Title Page           i 
Approval Page           ii 
Dedication            iii 
Acknowledgements           iv 
Table of Contents           vi 
List of Tables            ix 
List of Figures           xi 
List of Appendices           xii 
Abstract             xiii 
CHAPTER ONE: INTRODUCTION 
1.1 Background to the Study         1 
1.2 Statement of the Problem        10 
1.3 Purpose of the Study          11 
1.4 Research Questions          11 
1.5 Hypotheses           12 
1.6 Significance of the Study         13 
1.7 Scope of the Study          17 
1.8 Operational Definition of Terms        18 
CHAPTER TWO: REVIEW OF RELATED LITERATURE 
2.1 Introduction           20 
2.2 Theoretical Framework        20 
2.2.1 Maslow’s (1954) Human Needs Theory      20 
 
 
vii 
 
2.2.2  John von Neumann’s (1928) Game Theory      23 
2.3 Conceptual Framework          27 
2.3.1 Conflict /Principal-Teachers’ Conflict      27 
2.3.2 Teachers’ Job Performance        31 
2.3.3 Teachers’ Teaching Methods and Influence of Principal-teachers Conflict  35 
2.3.4 Communication and Influence of Principal-teachers’ Conflict   38 
2.3.5 Instructional Materials and Influence of Principal-teachers Conflict on  
Teachers’ use of Instructional Materials      41 
2.3.6 Planning of Lesson Notes and Influence of Principal-teachers  
Conflict on Teachers’ Planning of Lesson Notes     46 
2.3.7 School Discipline and Influence of Principal-teachers  
Conflict on Teachers’ School Discipline      49 
2.3.8 Supervision of Instruction and Influence of Principal-teachers  
Conflict on Teachers’ Supervision of Instruction     55 
2.4 Empirical Studies          58 
2.5 Summary           70 
CHAPTER THREE: RESEARCH METHOD 
3.1 Introduction          72 
3.2 Research Design          72 
3.3 Area of Study           72 
3.4 Population           74 
3.5 Sample and Sampling          75 
3.6 Instrumentation         76 
 
 
viii 
 
3.6.1 Validation of Instrument         78 
3.6.2 Reliability            78 
3.7 Method of Data Collection         79 
3.8 Method of Data Analysis         80 
CHAPTER FOUR: ANALYSIS, INTERPRETATION AND DISCUSSION  
4.1  Introduction          82 
4.2  Analysis, and Interpretation        82 
4.3  Discussion of Findings        111 
CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS 
5.1  Introduction          118 
5.2  Summary          118 
5.3  Conclusion           119  
5.4  Recommendations          120 
5.5 Limitations          121 
5.6.  Suggestions for Further Studies       121 
5.7  Contributions to Knowledge         121
 REFERENCES          123 
APPENDICES          135 
 
 
 
 
 
 
 
 
 
 
 
 
 
ix 
 
LIST OF TABLES 
Table    Title          Page  
1.  Distribution of Respondents according to State     83 
 
2   Mean and Standard Deviation Scores of Influence of  
Principal-Teachers’ Conflict on Teachers’ Teaching Methods  
in Public Senior Secondary Schools in North Central zone  
of Nigeria         84  
 
3  Frequency Table of Interview Responses of Teachers’ Teaching Method 86 
 
4  Mean and Standard Deviation Scores of ways Principal-Teachers’  
Conflict Influence Teachers’ Communication in Public Senior  
Secondary Schools        88 
 
5  Frequency Table of Interview Responses of Principal-Teachers’  
Conflict on Teachers’ Communication      89 
 
6   Mean and Standard Deviation Scores of ways Principal-Teachers’  
Conflict Influence Teachers’ use of Instructional Materials in Public  
Senior Secondary Schools       91 
 
7  Frequency Table of Interview Responses of Principal-Teachers’  
Conflict on Teachers’ Use of Instruction Materials     93 
 
8  Mean and Standard Scores Influence of Principal-Teachers’ Conflict  
on Teachers’ Planning of Lesson Notes in Public Senior  
Secondary School        95 
 
9  Frequency Table of Interview Responses of Principal-Teachers’  
Conflict on Teachers’ Planning of Lesson Notes    96 
 
10  Mean and Standard Deviation Scores of Influence of Principal-Teachers’  
Conflict on Teachers’ willingness to Discipline Students’ in 
 Public Senior Secondary Schools      98 
 
11  Frequency Table of Interview Responses of Principal-Teachers’  
Conflict on Teachers’ Willingness to Discipline Students    100 
 
12  Mean and Standard Deviation Scores of ways Principal-Teachers’  
Conflict Influence Teachers’ Supervision of Instruction in Public  
Senior Secondary Schools       102 
 
13  Frequency Table of Interview Responses of Principal-Teachers’  
Conflict on Teachers’ Supervision of Instruction    103 
    
 
 
x 
 
14  Chi-Square Analysis of Principal-Teachers’ Conflict on Teachers’ 
 Teaching Methods in Public Senior Secondary Schools in North  
Central Zone of Nigeria       105  
 
15 Chi-Square Analysis of Principal-Teachers’ Conflict on  
Teachers’ Communication in Public Senior Secondary Schools  106 
 
16  Chi-Square Analysis of Principal-Teachers’ Conflict on Teachers’ 
 use of Instructional materials in Public Senior Secondary Schools  107 
 
17  Chi-Square Analysis of Principal-Teachers’ Conflict on Teachers’  
Planning of Lesson Notes in Public Senior Secondary Schools  108 
 
18  Chi-Square Analysis of Principal-Teachers Conflict on Teachers’  
willingness to Discipline Students’      109 
 
19  Chi-Square Analysis of Principal-Teachers Conflict on Teachers’  
Teachers’ Supervision of Instruction      110 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xi 
 
LIST OF FIGURE 
Figure   Title          Page  
 
1. A theoretical operational model of principal-teachers’  
conflict and teachers’ job performance      26 
 
2. Bar chart of interview response of principal-teachers’  
conflict on teachers’ teaching method     86 
 
3. Bar chart of interview responses of principal-teachers’  
conflict on teachers’ Communication      89 
 
4. Bar chart of interview responses of principal-teachers’  
conflict on teachers’ use of Instructional Materials     93 
 
5. Bar chart of interview responses of principal-teachers’  
conflict on teachers’ Planning of Lesson Notes    96 
 
6. Bar chart of interview responses of principal-teachers’  
conflict on teachers’ willingness to Discipline Students’   100 
 
7. Bar chart of interview responses of principal-teachers’  
conflict on teachers’ Supervision of Instruction    103 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xii 
 
LIST OF APPENDICES 
Appendix    Title         Page  
A  Questionnaire Letter        135 
 
B  Interview Schedule on Influence of Principal-Teachers’ 
  Conflict on Teachers’ Job Performance in North  
Central Zone of Nigeria       139 
       
C  Morgan’s Table for Sample Size      142 
D  Reliability Test of Instrument      146 
 
E  Validation of Forms        155 
 
F  Result of Computations       159 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xiii 
 
ABSTRACT 
This study investigated principal-teachers’ conflict and teachers’ job performance in public 
senior secondary schools in North Central Zone of Nigeria. The purpose of this study was to find 
out the influence of principal-teachers’ conflict on teachers’ job performance in areas of teacher’ 
teaching methods, communication, use of instructional materials, planning of lesson notes, 
school discipline and supervision of instruction in public senior secondary schools in North 
Central Zone of Nigeria. The study was guided by six research questions and six null hypotheses 
tested at 0.05 level of significance. The review of related literature was done under various 
subheadings, namely, the theoretical framework, conceptual framework, empirical studies and 
summary. The study adopted descriptive survey design. The population comprised 34,473 
teachers from 1,949 public senior secondary schools in the area of study. A sample of 1034 
teachers were used as respondents for the questionnaire and 100 principals for the interview 
schedule all from 148 public senior secondary schools using multi stage procedure. Principal-
teachers’ conflict questionnaire (PTCQ) having reliability coefficient of 0.88 and Principals’ 
interview schedule on principal-teachers’ conflict (TISPTC) were used for data collection. Four 
experts validated the instrument, two from measurement and evaluation and two from 
educational management. They used A 4 point-rating scales as tools for validation of the 
instrument. Principals’ interview schedule was also validated by the same experts. Mean and 
standard deviations were used to answer the twenty-four research questions. Chi-square test of 
goodness of fit was used to test the hypotheses at 0.05 level of significance. The result showed 
that principal-teachers’ conflict in the areas of teachers’ teaching methods, communication, use 
of instructional materials, planning of lesson notes, willingness to discipline students and 
supervision of instruction have significant influence on teachers’ job performance in public 
senior secondary schools in the North-Central Zone of Nigeria. Based on the findings of the 
study, it was recommended among other things that principals and teachers should be tolerant of 
one another and they should make conscious efforts to foster a peaceful working relationship.    
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CHAPTER ONE 
INTRODUCTION 
1.1 Background to the Study  
 Conflict is among the problems which many schools in Nigeria dread today. In 
enhancing national development, schools have several roles to play (Adeyemi, 2009). 
Conflict in schools, whether generated by students or staff, has become a household 
word in the educational system especially at the post-primary school level. The issue 
of principal-teachers’ conflict has become a source of worry to scholars, parents and 
officials of local, state and federal ministries of education in the study area. All, 
stakeholders in the education sector in Nigeria are worried over the increasing levels 
of conflicts in secondary schools nowadays. This is based on the researchers’ 
observation in the study area and on the fact that students in the study zone have 
performed poorly in Senior School Certificate Examination (SSCE) result from 2013 
to 2015. 
 Students’ performance in secondary schools in recent time seems to have been 
below the expected standard, based on the reports of public examination bodies such 
as West African Examinations Council (WAEC) and Senior School Certificate 
Examination (SSCE). In 2011 May/June Senior School Certificate Examination 
conducted by the West African Examination Council (WAEC), only 30.99% of the 
1,540,250 candidates obtained credit level passes and above in five subjects including 
English Language and Mathematics in the 36 states of the Federation and the Federal 
Capital Territory (Owadiae, 2011:5). In 2012 May/June Senior School Certificate 
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Examination conducted by the West African Examination Council (WAEC), 38,81% 
credit passes was recorded and 36.57% credit passes in 2013 (Eguridu, 2014:16).  
According to Eguridu (2014:21), the performance of students in secondary 
school examinations is declining day by day. Announcing the result of May/June 2014 
West African Examination Council (WAEC), Eguridu said, out of the 1,692,435 
candidates that sat for the examination, only 529,425 candidates representing 31.28% 
obtained credits in five subjects including English Language and Mathematics. It them 
means that the remaining 1,163,010 candidates representing 68.72% of the total 
candidates that sat for the examination are likely to re-write the examination if they are 
to meet the university requirement. According to the publication of This Week 
Magazine (August 2015:40), the level of academic performance among senior 
secondary schools’ is declining; this is evident by the yearly massive failure of 
students in the ordinary level West African Examination Council (WAEC), results 
across the country. The declining standards in our educational system started long ago. 
The result of May/June 2015 Senior School Certificate Examination (SSCE), across 
the nation according to the report shows near disaster, this is because about 60% 
(percent) of the candidates failed.  
The poor performance of students in examinations may have been largely 
attributed to inadequate learning facilities. This situation has been a source of concern 
to the school administrators, government and other stakeholders. According to 
Fafunwa (2004), there is a big gap in quality, resulting from large number of students’ 
in crowed classrooms, using inadequate and absolute equipment and with disillusioned 
teachers.  Most often, teachers are blamed for this occurrence which suggests that job 
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performance has been below the standard (Akorede & Olaniran, 2012). Effective 
administration of Nigerian secondary school system, to a large extent, depends on a 
cordial and cooperative working relationship among stakeholders such as principals, 
teachers, proprietors and students. The harmonious working relationship, mutual 
implementation of decisions and peaceful academic environment will be jeopardized if 
the school and members of the school community are often in conflict (Abanyam, 
2001). 
 Okwori and Ede (2012) identified principal-teachers’ conflicts in the school to 
include all matters related to service such as welfare, wages, hours of work, overtime, 
leave grant, environment, payment of salaries, payment of loans and dismissal. In a 
school setting, many factors are responsible for principal-teachers conflict. These 
include poor working environment, leadership styles, welfare, work/lord, discipline, 
motivation, job performance, administrative effectiveness, gender and types of 
schools. 
 Conflict is part of life and people may experience stress or tension at home or 
at work because of conflict (Tindal, 2009). Best (2006) defines conflict as the pursuit 
of incompatible interests and goals by different groups. Adejuwon and Okewale 
(2009) assert that conflict results from human interaction in the context of 
incompatible ends and where one’s ability to satisfy needs or ends depends on the 
choices, decisions and behaviour of others. Bloisi (2007) posits that conflict is a 
disagreement between two or more parties who have incomparable concerns. The 
author further asserts that individuals, groups, departments, organizations, countries to 
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mention but a few do experience conflicts whenever an action by one party is 
perceived as preventing or interfering with the goals, needs or actions of another.  
Bloisi and Uzoamaka (2003) enumerates some typical terms of conflict as: 
disagreeing with another, difference in opinion with another person and defending our 
rights when they are being ignored. In the same vein, World Bank, Abuja (2002) 
enumerated some typical terms of conflict to include: incompatibility, opposing views, 
crisis, aggression, disagreement, anarchy, distrust, misunderstanding, disagreement 
between two or more people and violent expression of incompatibility. For the purpose 
of this study the researcher would use teachers’ teaching methods, communication, use 
of instructional materials, planning of lesson notes, willingness to discipline students 
and supervision of instruction as they relate to teachers’ job performance. 
From the foregoing, the researcher views conflict as a struggle over values or 
claims to status, power and scarce resources in which the aims of the conflicting 
parties are not only to gain the desired values, but also to neutralize, injure or eliminate 
the rivals. Conflict entails discord in actions and lack of concordance in opinion in 
order to achieve one’s own goal. It connotes disagreement, distortions, inconsistencies 
and antagonisms existing in a particular system. It is noted that principal-teachers 
conflict does not create conducive school environment thereby giving rise to a feeling 
of dissatisfaction and frustration by teachers in school. This phenomenon presupposes 
low morale and enhanced low identification, belongingness and rationality. It is 
observed that teachers, hardly perform their assigned tasks when there is principal-
teachers’ conflict in the school. 
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Teachers’ job performance is related to the extent to which a teacher is able to 
accomplish the task assigned to him or her and how the accomplished task contributes 
to the realization of the school objectives. Performance improvement is not only a 
result of well-functioning system but also depends on effective human resource 
strategies that succeed in recruiting and maintaining a committed and motivated 
workforce thus, teachers’ job performance could be described as the duties performed 
by a teacher at a particular period in the school system in achieving the goals of the 
school organization. Relatedly, Robbins and Robbins (2005) aver that teachers’ job 
performance is the ability of a teacher to achieve the objectives and goals of the 
organization. The authors further assert that establishing a specific and challenging 
goal will motivate teachers to work harder and significantly improving motivation and 
job performance. Bennell (2004) states that teachers’ job performance connotes the 
teachers’ role of teaching students in class and outside the class. It is noted that 
achievement of school goals depends on teachers’ job performance to a large extent as 
it relates to teachers’ teaching methods.  
Teaching methods are systematic ways of presenting subject matter and 
learning experiences to learners. This corroborates Ada (2010) who defines teaching 
methods as the mode of organization of the instructional content, materials, the 
manner of presentation to students and the activity the students and teachers carry out. 
It is likely that principal-teachers conflict may influence teachers’ method of teaching 
as it might induce teachers’ negative attitudes towards teaching methods in public 
secondary schools in the study area. It is noted that principal-teachers’ negative 
attitudes could slow down communication in the school. 
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 Closely related to the foregoing is teachers’ communication. Numerous 
communication activities take place within and among members of educational 
organizations such as schools, colleges, boards, commissions, and ministries among 
others. In schools, teachers exchange information in the classroom with students just 
like supervisors to subordinates. There are others like the principal in an evaluation 
conference with a teacher, other meetings in session, the library is engaged with 
activities and a number of other communication activities using a variety of media. 
 Okunogbe (2005) opines that teaching is communication between two or more 
people who influence each other by their ideas and learn something in the process of 
their interaction. Communication therefore becomes an essential aspect of effective 
educational management because it is the life blood of every school organization (Fred 
& Allan, 2008). Going by the opinions of the above scholars, it is possible that 
principal-teachers’ conflict which sometimes leads to hostilities may bring 
communication gaps which may influence teachers’ communication in school. This 
breakdown of communication in the school could make teachers unwilling to 
discipline students in the school. 
 Teachers’ job performance is also related to teachers’ willingness to discipline 
students. The term ‘student discipline’ is not easy to define conceptually. In the views 
of Akubue (2001), this is easily noticeable through the speeches and observable 
behaviour of students. When a student shows courtesy in his or her relationship with 
teachers, superiors and even mates, carries out assigned responsibility (including class 
work) politely, and respects teachers, such a student could be said to be disciplined. 
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Discipline, as it concerns the teaching and learning relationship in the classroom, 
means controlling students in the class/school to achieve desirable behaviour. 
 The researcher observes that principal-teachers’ conflict in school makes 
teachers react in many indisciplined ways to cope with the situation and to show their 
resentment. Some may resort to eye-service and sycophantic behaviours. Others may 
come out in outright opposition and deliberately indulge in lateness to work, 
absenteeism, reduction to work output, sabotaging the work, withdrawal of support 
and cooperation. 
 Another area which is related to teachers’ job performance is teachers’ 
planning of lesson notes. The planning of lesson notes may be regarded as the 
framework of the activities of the teacher and the students during a lesson. It is usually 
drawn for every lesson which at times may last for two or more lesson periods. This 
agrees with Oyetunde, Awotunde, Wuyep and Ango (2006) who assert that planning 
of lesson notes is a systematic arrangement of human and material resources for the 
orderly execution of instructional activities to achieve a predetermined objective. The 
lesson plan is to the teacher what the architectural plan is to the builder. If the planning 
of lesson notes is defective, all efforts by the teacher aimed at changing or modifying 
behaviour are unlikely to be successful. Onsarigo (2007) observes that in schools 
where there is principal-teachers’ conflict, teachers hardly accept their delegated 
responsibilities and take their time to prepare their lesson notes for good teaching and 
learning to take place in the school. 
 Closely related to teachers’ planning of lesson notes is teachers’ supervision of 
instruction. Supervision of instruction is a process or an activity whereby teachers help 
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to improve teaching and learning situations in educational institutions by means of 
advising or stimulating interest in students. Ekundayo, Oyerinde and Kolawale (2013) 
observe that supervision of instruction is a behaviour that is officially designed which 
directly influences teacher’s behaviour in such a way to facilitate students’ learning 
and achieve the goals of the school system. 
 Agu (2005) notes that principal-teachers’ conflict in schools produce many 
undesirable influence on teachers towards effective supervision of instruction in 
schools as teachers hardly coordinate the general instructional activities of the school. 
This therefore, creates unhappiness and a feeling of alienation among teachers. 
Teachers feel isolated and suffer loss of self belonging as the principal keeps them 
under tension. Principal-teachers’ conflict does not make available technical assistance 
to teachers in areas of supervision of instruction. 
 Relatedly, teachers’ use of instructional materials is part of teachers’ job 
performance. Ngor (2008) observes that there are broad ranges of information carrying 
materials that can be used to facilitate effective and efficient learning. However, 
stakeholders are worried that principal-teacher conflict could influence teachers’ use of 
instructional materials in schools. Examples of instructional materials are: array of 
materials, people, equipment, animals, plants, others are classrooms, classroom seats, 
laboratories, libraries, experimental equipment, chalkboard, audio-visual learning 
equipment, zoological gardents and experimental agricultural farms (Nnabuo, Okorie, 
Agabi, & Igwe 2004). 
 Okotoni (2002) states that principal-teachers’ conflict creates pro and anti 
camps or groups. In effect, teachers go about antagonizing and fighting each other. 
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This ugly situation hinders teachers’ initiative to improvise instructional materials to 
supplement for inadequate supply of instructional materials in the school. Obanya 
(2009) states that whether one is a principal or a teacher, inadequate provision of 
instructional materials influences his or her job performance in areas of use of 
instructional materials negatively. When conflict degenerates to a seriously violent 
state, it costs the society and the school in particular not only in terms of loss of lives, 
but also the loss of properties and displacement of persons (Oluwabamide, 2006; 
Alubo, 2006). The most worrisome of all, is that it hinders development. This tends to 
influence teachers’ job performance in schools. 
 From the above problems stakeholders are therefore worried that principal-
teacher conflicts may have negative influence on teachers’ job performance. The 
situation may also lead to changes in the teachers’ behaviour unintentionally towards 
their students negatively which may not improve the standard of education in the study 
area. This corroborates Adeniji (2009) who asserted that the performance of a person 
on a job is considered a function of two different variables. One of this refers to his 
motivation to use his or her abilities or skills as an individual to perform the job and 
the second, refers to his motivation to use this abilities or skills in the actual 
performance of the job.   It is against this background that the researcher deems it 
necessary to investigate teachers’ teaching methods, communication, use of 
instructional materials, planning of lesson note, teachers’ willingness to discipline 
students and teachers’ supervision of instruction in public senior secondary schools in 
North Central zone of Nigeria. 
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1.2 Statement of the Problem 
 It has been observed that some Nigerian secondary schools have for decades 
been faced with so many crisis ranging from conflict between principals and teachers, 
students versus teachers, students versus principals, non-teaching staff versus 
principals and non-teaching staff versus teaching staff (Namara, 2010; Uchendu, 
Anijaobi-Idem & Odigwe, 2013). The conflicts have given rise to distrust and hostility 
among trained teachers and untrained teachers, thus contributing in hampering smooth, 
effective and efficient administration in secondary schools. Scholars, parents as well as 
officials of local, state and federal ministries of education are worried that secondary 
schools in the area of study are plagued with principal-teachers’ crisis which may be 
due to selfish interests between the two parties. This conflict may influence teachers’ 
job performance, leading to poor students’ academic performance and poor standard of 
secondary school education in the area.  
Most often these conflicts seem not to have been given the attention it 
deserves. Consequently, there may be a strained relationship between members of the 
school common with the attendant dampening of morale of teachers and other workers 
in the educational sector in North Central zone. This may influence teachers’ job 
performance in terms of teachers’ teaching methods, communication, willingness to 
discipline students, use of instructional materials, planning of lesson notes and 
supervision of instructions. 
From the researchers’ observation, it seems that previous studies and remedies 
on principal-teachers’ crisis did not effectively address the problem in any way as it is 
still rampant among secondary schools in the North-Central Zone. This seems to be 
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negatively influencing effective job performance. The problem of this study therefore, 
is: What is the influence of principal-teachers’ conflict on teachers’ job performance in 
public senior secondary schools in North-Central zone of Nigeria? 
1.3 Purpose of the Study  
 The purpose of this study was to find out the influence of principal-teachers’ 
conflict on teachers’ job performance in public secondary schools in North Central 
zone of Nigeria. Specifically, the study sought to find out the influence of: 
1. Principle teachers’ conflict on teachers’ teaching methods in public senior 
secondary schools in North Central zone of Nigeria. 
2. Principle teachers’ conflict on teachers’ communication in public senior 
secondary schools in North Central zone of Nigeria. 
3. Principle teachers’ conflict on teachers’ use of instructional materials in public 
senior secondary schools in North Central zone of Nigeria.  
4. Principle teachers’ conflict on planning of lesson notes in public senior 
secondary schools in North Central zone of Nigeria. 
5. Principle teachers’ conflict on teachers’ school discipline in public senior 
secondary schools in North Central zone of Nigeria. 
6. Principle teachers’ conflict on teachers’ supervision of instruction in public 
senior secondary schools in North Central zone of Nigeria. 
1.4 Research Questions  
 The following research questions guided the study: 
1. What is the influence of principal-teachers’ conflict on teachers’ teaching 
methods in public senior secondary schools in North Central zone of Nigeria? 
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2. In what ways does principal-teachers’ conflict influence teachers’ 
communication in public senior secondary schools? 
3. In what ways does principal-teachers’ conflict influence teachers’ use of 
instructional materials in public senior secondary schools? 
4. What is the influence of principal-teachers’ conflict on teachers’ planning of 
lesson notes in public senior secondary school? 
5. What is the influence of principal-teachers’ conflict on teachers’ school 
discipline  in public senior secondary schools? 
6. In what ways does principal-teachers’ conflict influence teachers’ supervision 
of instruction in public senior secondary schools? 
1.5 Hypotheses  
 The following hypotheses were formulated and tested at 0.05 level of 
significance: 
1. Principal-teachers’ conflict has no significant influence on teachers’ teaching 
methods in public senior secondary schools in North Central zone of Nigeria. 
2. Principal-teachers’ conflict has no significant influence on teachers’ 
communication in public senior secondary schools. 
3. Principal-teachers’ conflict does not significantly influence teachers’ use of 
instructional materials in public senior secondary schools.   
4. Principal-teachers conflict has no significant influence on teachers’ planning of 
lesson notes in public senior secondary schools. 
5. Principal-teachers’ conflict has no significant influence on teachers’ school 
discipline  in public senior secondary schools. 
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6. Principal-teachers’ conflict has no significant influence on teachers’ 
supervision of instruction in public senior secondary schools. 
1.6 Significance of the Study  
 The study could be of immense benefit to the principals, teachers, Ministry of 
Education, school administrators, parents, students and proprietors and future 
researchers of senior secondary schools in North-Central zone of Nigeria. The study 
also have some theoretical benefit. 
 Theoretically, the study may be of significance as the findings could provide 
further insight in relation to existing theories such as human needs theory and game 
theory. The school as a learning environment has both motivational and non-
motivational (hygienic and non-hygienic) aspects that are partly caused by principal-
teachers’ conflict. Thus, the study could show the extent to which unhygienic 
teaching-learning environment may influence teachers’ output. This theory could also 
assist educational planners to take a decision bearing in mind the effects of all matters 
related to service such as welfare, wages, hours of work, overtime, leave grant, 
environment, payment of salaries, payment of loans and dismissal. Other matters 
include poor working environment, leadership style, workload, discipline, motivation, 
job performance, administrative effectiveness, gender and types of schools that 
influence teachers’ job performance in public senior secondary schools. 
 Similarly, the findings of the study would further expose the extent to which 
game theory is relevant to school administration. The substitution of the game theory 
into this research work clearly show that principals and teachers can better assess the 
potential effects of their actions, and can make decisions that will more likely produce 
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the desired goals and avoid conflict. Since games often reflect or share characteristics 
with real situations especially competitive or cooperative situations, the theory 
suggests strategies for dealing with such circumstances. This would unveil the strategy 
of players in a particular game and be able to predict how principals and teacher would 
behave in a given situation. 
 The findings of this study would provide information to the Ministry of 
Education on the possible ways of managing principal-teachers’ conflict in public 
secondary schools in order to minimize its occurrence. Through conferences and 
publication of some aspects of this work, the results would expose relevant measures 
which the Ministry of Education could base their decisions concerning resolution of 
cases of principal-teachers’ conflict. Moreover, it could inform the Ministry of the 
need to organize conferences and workshops for school administrators and teachers in 
order to expose them to the various ways of handling conflict. It would further inform 
the Ministry of the need to retrain teachers to be more proactive and realistic in their 
approach to problem solving in areas of improvisation of local teaching resource 
materials so as to cater for the problem of lack of teaching resources that has continued 
to plague the educational sector in Nigeria. The findings of the study would be of 
benefit to Ministry of education who would find an indispensable reference document, 
especially when assessing the influence of principal-teachers’ conflict on teachers’ job 
performance in public senior secondary schools in the zone.  
The findings of this study would enrich the knowledge and understanding of 
school administrators on the issues related to principal-teachers’ conflict and its 
influence on teachers’ teaching method, communication, use of instructional materials, 
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planning of lesson notes, willingness to discipline students and instructional 
supervision. It could also provide information to principals on the need for 
preparedness in the areas of current challenges confronting him/her, by encouraging 
teachers to improvise instructional materials to classes where they are lacking. The 
findings of this study could assist principals to desist from activities such as 
lackadaisical attitude to teachers’ request that would lead to frequent conflict in 
school.  
 Furthermore, the findings of the study would benefit school authorities in that 
they will be more conscious of their responsibilities on personnel matters and thereby 
develop strategies aimed at achieving effective teachers’ discipline. The findings of the 
study could be of benefit to education administrators (principals) who would discover 
that the success of any school set up to a large extent, depends on the cooperation and 
assistance of teachers. This is important because without their cooperation, the 
administrative efforts of achieving the set objective of the school will be frustrate. 
Further, school administrators could through the finding of the study be guided to 
ensure that the ratio of students to a teacher is minimal, so that, the teacher would be 
efficient in his classroom control considering the large increase in students enrolment 
in contemporary times.  
 The findings of the study could expose parents to the negative influence of 
principal-teachers’ conflict and as a result, become aware of the need to cooperate with 
teachers in the area of provision of instructional materials and help to motivate 
teachers in any way they can for the achievement of school goals. Also, the findings of 
this study could also expose parents to the unconducive teaching and learning 
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environment their children/wards find themselves in which may be due to principal-
teachers’ conflict and as a result, they would be enabled to device ways that could 
minimize further occurrence of such conflict in public senior secondary schools in the 
study area. 
 The findings of the study would be of benefit to teachers because most of them 
do not seem to be aware before of the negative influence of principal-teachers’ conflict 
in their schools; therefore, the findings of this study will expose them to appropriate 
means of channeling their grievances. The findings of this study would also be an eye 
opener to teachers in the area of taking time to teach good values to the students to 
serve as a good model for students to emulate. Teachers would also see conflict as a 
devilish act and instead would embrace peace and harmonious working relationship 
that would assist in the achievement of school set goals. The findings of the study 
would be of benefit to teachers because they would be exposed to problems and issues 
inhibiting free teaching and learning in the study zone and adjust to avoid further 
occurrence of such problems. Also, the findings of the study would help teachers to 
achieve effective teaching and learning programmes in the classroom as their 
knowledge of conflict increases; adjustments could be made in the areas of teaching 
methods to avoid the negative influence of principal-teachers’ conflict in public senior 
secondary schools in the study area. The findings of the study would also enlighten 
teachers on the various ways that they would prevent conflict of such nature and 
embrace peaceful living with their superiors in the school. 
 The findings of the study would also instill in the students the spirit of oneness, 
patriotism and fairness to one another because as they emulate the good behaviour of 
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teacher they would grow to become better leaders of tomorrow. Also, this work has 
generated literature review and students as well as future researchers can benefit from 
it. The findings of this study would help students to appreciate and develop discipline 
culture and respect to constituted authority which, if sustained, will enhance students’ 
performance in schools.  
 The findings of the study would provide useful information to the proprietors 
(owners of schools), especially government authorities at various levels and private 
proprietors on the best way to plan or organize their schools in terms of provision of 
instructional materials to schools to promote excellence by making adequate budgetary 
allocations to schools.   
1.7 Scope of the Study  
This study was limited to the influence of principal-teachers’ conflict on 
teachers’ job performance in public senior secondary schools in the North-Central 
Zone of Nigeria. The choice of this topic is because there is increased frequent 
principal-teachers’ conflict in public secondary schools in the study area. This is based 
on the researcher observation in the study area and on the fact that students in the 
study area have performed poorly in SSCE result form 2013-2015. Principals and 
teachers were used as respondents for the study. This category of staff are well 
educated and informed to provide relevant data on the variables of the study. It is on 
the basis of this that the researcher deems it necessary to investigate principal-
teachers’ conflict and its negative influence is a factor or reason for teachers’ 
performance and indeed one of the major factors responsible for the backwardness of 
education in the study area. 
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1.8 Operational Definition of Terms  
 In the context of this study, these terms are operationally defined as follows: 
Influence: It refers to noticeable effect of teachers’ teaching methods, communication, 
use of instructional materials, planning of lesson notes, willingness to discipline 
students and supervision of instruction on teachers’ job performance in public senior 
secondary schools in North Central Zone of Nigeria. 
Principal-teachers’ conflict: This means a situation whereby principals and teachers 
disagree over an issue which may influence teachers’ teaching methods, 
communication, use of instructional materials teachers’ planning of lesson notes, 
teachers’ willingness to discipline students and supervision of instruction. 
Teachers’ Job Performance: This refers to teachers’ act of accomplishing or 
executing a given task, whose elements include teaching methods, communication, 
regular assessment of students, use of instructional materials, teachers’ planning of 
lesson notes, teachers’ willingness to discipline students and supervision of 
instructions. 
Teachers’ teaching methods: These refer to various teaching strategies for example, 
approach, methods and techniques employed in the teaching/learning process. 
Communication: It means the act of conveying information to students for the 
purpose of understanding their functions so as to perform them properly. 
Teachers’ use of instructional materials: It means various kinds of teaching aids, 
resource material, equipment and instructional aids used for the proper education of 
the child at school. 
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Planning of lesson notes: This refers to the preparation for a period or lesson which is 
usually in a written form. 
Teachers’ willingness to discipline students: It means controlling students’ 
behaviour for the purpose of building and sustaining desirable behaviour among 
students. 
Supervision of instruction: This refers to a set of activities which are carried out with 
the purpose of making the teaching and learning purpose better for the learner. 
North-Central Zone: This is one of the six zones in Nigeria, comprising of six states 
and Abuja namely: Benue, Kogi, Kwara, Plateau, Nasarawa, Niger and Federal Capital 
territory. 
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CHAPTER TWO 
REVIEW OF RELATED LITERATURE 
2.1 Introduction   
The literature review is organized under theoretical framework, conceptual 
framework, empirical studies and summary. 
2.2 Theoretical Framework 
 This section covers the theories adopted and used that relate to principal-
teachers’ conflict and teachers’ job performance in public secondary schools. These 
are: human needs theory and game theory. 
2.2.1 Human Needs Theory 
The human needs theory was propounded by Abraham Maslow in 1954. The 
main assumption of the theory is that all human beings have basic needs, and the 
denial and frustration of these needs by other groups or individuals could affect them 
immediately or later, and could lead to conflict. Maslow used the terms physiological, 
safety, belongingness and love, esteem, self-actualization to describe the pattern that 
human motivations generally move through. Maslow’s hierarchy of needs is often 
portrayed in the shape of a pyramid with the largest, most fundamental levels of needs 
(physiological) at the bottom and the need for self-actualization at the top. 
The most fundamental and basic four layers of the pyramid contain what 
Maslow (1954) called “deficiency needs” or “d-needs” esteem, friendship and love, 
security and physical needs. If these deficiency needs are not met — with the 
exception of the most fundamental (physiological) need — there may not be a physical 
indication, but the individual will feel anxious and tense. Maslow’s theory suggests 
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that the most basic level of needs must be met before the individual will strongly 
desire (or focus motivation upon) the secondary or higher level needs. Maslow spoke 
clearly about these levels and their satisfaction in terms such as relative, ‘general,” and 
‘primarily.” Instead of stating that the individual focuses on a certain need at any given 
time, Maslow stated that a certain need “dominates” the human organism. Thus 
Maslow acknowledged the likelihood that the different levels of motivation could 
occur at any time in the human mind, but he focused on identifying the basic types of 
motivation and the order in which they should be met. 
Physiological needs are the physical requirements for human survival. If these 
requirements are not met, the human body cannot function properly and will ultimately 
fail. They are thought to be the most important; they should be met first. Such needs 
include air, water, and food which are metabolic requirements for survival in all 
animals, including humans. Clothing and shelter provide necessary protection from the 
elements. Safety needs include: personal security, financial security, health and well-
being, safety net against accidents/illness and their adverse impacts. After 
physiological and safety needs are fulfilled, the third level of human needs is 
interpersonal and involves feelings of belongingness. 
Deficiencies within this level of Maslow’s hierarchy-due to hospitalism, 
neglect, shunning, ostracism, among others-can impact the individual’s ability to form 
and maintain emotionally significant relationships in general, such as: friendship, 
intimacy and family. According to Maslow, humans need to feel a sense of belonging 
and acceptance among their social groups, regardless whether these groups are large or 
22 
 
 
 
small. For example, some large social groups may include clubs, co-workers, religious 
groups, professional organizations, sports teams, and gangs. 
All humans have a need to feel respected; this includes the need to have self- 
esteem and self-respect. Esteem presents the typical human desire to be accepted and 
valued by others. People often engage in a profession or hobby to gain recognition. 
These activities give the person a sense of contribution or value. Low self-esteem or an 
inferiority complex may result from imbalances during this level in the hierarchy. 
People with low self-esteem often need respect from others; they may feel the need to 
seek fame or glory. However, fame or glory will not help the person to build their self-
esteem until they accept who they are internally. Psychological imbalances such as 
depression can hinder the person from obtaining a higher level of self-esteem or self-
respect. Maslow states that while he originally thought the needs of humans had strict 
guidelines, the hierarchies are interrelated rather than sharply separated. This means 
that esteem and the subsequent levels are not strictly separated; instead, the levels are 
closely related. 
Self-actualization is a level of need which refers to what a person’s full 
potential is the realization of that potential. Maslow describes this level as the desire to 
accomplish everything that one can, to become the most that one can be. As previously 
mentioned, Maslow believed that to understand this level of need, the person must not 
only achieve the previous needs, but must master them. 
In Maslow’s hierarchy of needs, teacher’s basic needs when satisfied, 
reactivates the satisfaction of the next higher need. However, if a teacher’s needs 
pattern clashes with the principals need pattern, there is bound to be antagonism. This 
23 
 
 
 
theory is related to this study because conflict would most likely be low or non-
existent if the needs of the staff (principals and teachers are sufficiently addressed. 
This theory is relevant to this study because for effective and efficient 
administration of public secondary schools in the study area, it is important that 
principals of the schools and their teachers should understand which needs are of 
priority to them. When this is done, teachers may put in their best towards the overall 
achievement of the set goals and objectives of the school. 
Abraham Maslow’s Hierarchy of needs provide the school principals with a 
clear framework to motivate teachers in their varying need levels so that the 
cooperation needed from them can be elicited for the overall achievement of the 
school goals. The current study has other variables, outside motivation have thus 
another theory that will cover other variables of this study will be reviewed.  
2.2.2 John von Neumann’s (1928) Game Theory 
Game theory began with the idea regarding the existence of mixed-strategy. To 
be fully defined, a game must specify certain elements, namely the players of the 
game, the information and actions available to each player at each decision point, and 
the payoffs for each outcome. In addition to being used to describe, predict, and 
explain behaviour, game theory has also been used to develop theories of ethical or 
normative behavior and to prescribe such behaviour. 
Game theory is the study of strategic decision making. Specifically, it is the 
study of mathematical models of conflict and cooperation between intelligent rational 
decision-makers. An alternative term suggested as a more descriptive name for the 
theory is interactive decision theory. Game theory provides analytical tools for 
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examining strategic interactions among two or more participants. By using simple, 
often numerical models to study complex social relations, game theory can illustrate 
the potential for and risks associated with, cooperative behaviour among distrustful 
participants. Though, less familiar than typical board or video games, the lessons from 
these more abstract or hypothetical games are applicable to a wider array of social 
situations. 
Games used to simulate real life situations typically include five elements: 
players, or decision makers; strategies available to each player; rules governing 
players behaviour; outcomes, each of which is a result of particular choices made by 
players at a given point in the game; and payoffs accrued by each player as a result of 
each possible outcome. These games assume that each player will pursue the strategies 
that help him or her to achieve the most profitable outcome in every situation. 
Real life is full of situations in which people intentionally or unintentionally 
pursue their own interests at the expense of others, leading to conflict or competition. 
Games used to illustrate these relationships often place the interests of two players in 
direct opposition: the greater the payoff for one player, the less for the other. In order 
to achieve a mutually productive outcome, the players must coordinate their strategies, 
because if each player pursues his or her greatest potential payoffs, the shared outcome 
is unproductive. This and other games illustrate the potential for cooperation to 
produce mutually beneficial outcomes. However, they also highlight the difficulties of 
obtaining cooperation among distrustful participants, because each player is tempted to 
pursue his or her individual interests. 
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Cooperation in a school setting requires that both players compromise, and 
forego their individual maximum payoffs. Yet, in compromising, each player risks 
complete loss if the opponent decides to seek his or her own maximum payoff. Rather 
than risking total loss, players tend to prefer the less productive outcome. These 
models can provide insight into the strategic options and likely outcomes available to 
participants in particular situations. Game theory has been widely recognized as an 
important tool in many fields such as philosophy, biology, psychology, management 
sciences.  
The theory is related to this study because principals and teachers can better 
assess the potential effects of their actions, and can make decisions that will more 
likely produce the desired goals and avoid conflict. Game theory can be used to 
explain and address principal-teachers conflict in public senior secondary schools 
North Central Zone. Since games often reflect or share characteristics with real 
situations especially competitive or cooperative situations, the theory suggests 
strategies for dealing with such circumstances. Just as we may be able to understand 
the strategy of players in a particular game, we may also be able to predict how 
principals and teachers, students and other staff will behave in a given situation. 
This study adopted John von Neumann’s (1928) game theory. This is because 
the management of secondary schools is more or less like a game where both players 
(principals and teachers) are to be guided by the rules of the game (administration). 
They need to harmonize their differences and forge the way that would lead to the 
attainment of the objectives of a school.  
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The two theories used in this study are important and relevant as they 
complement each other. However, the human needs theory has some weaknesses. It 
does not illustrate the potential for and risks associated with, cooperative behaviour 
among distrustful participants. It also fails to highlight the difficulties of obtaining 
cooperation among distrustful participants. Considering the two theories, games theory 
is more important to the present work. 
 
 
  
  
 
 
 
 
  
 Figure 1: A theoretical operational model of principal-teachers’ conflict and 
teachers’ job performance  
Source: Self constructed  
The relationship between the principal and teacher is that of conflict as shown 
in the model. When there is principal-teachers’ conflict it affects teachers’ job 
performance in areas of teachers’ teaching methods, communication, use of 
instructional materials, planning of lesson notes, teachers’ willingness to discipline 
students and supervision of instruction. The model showed clearly that when a variable 
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is affected or there is a conflict on a performance variable between the principals and 
teachers their job performance is affected or influenced negatively.  
 
2.3 Conceptual Framework  
  The concepts reviewed are: concept of conflict/principal-teachers’ conflict, 
teachers’ job performance, teachers’ teaching methods, communication, use of 
instructional materials, planning of lesson notes, school discipline as well as 
supervision of instruction. 
 
2.3.1 Conflict/Principal-Teachers’ Conflict   
 Many people view conflict as an activity that is almost totally negative and has 
no redeeming qualities. While other schools of thought accept it as dysfunctional, 
destructive, and at the same time, as a catalyst for change, creativity and production 
(Posigha & Oghuvwu, 2009). The term conflict is viewed in a variety of ways because 
of its confusion with those conditions which lead to situations of different conflict 
(Beck & Betz, 2005). Conflict involves situations in which differences are expressed 
by interdependent people in the process of achieving their needs and goals. It arises 
when a difference between two or more people necessitates change in at least one 
person in order for their engagement to continue and develop (Denohue & Kott, 2002).  
Conflict is part of life and people may experience stress or tension at home or 
at work because of conflict (Tindal, 2009). According to Yakubu (2011), there seems 
to be no precise definition of the word conflict. The author further states that a school 
of thought defines it as war, battle, struggle, opposing ideas or belief, disagreement, 
argument, quarrel among others. Conflict may arise from domestic alteration, 
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disturbance of personal comfort, socio-cultural and economic problems, power 
struggle in political area from opposing camps, religious intolerance, disputes over 
interest in hand, inequality in the people, status in life, greed and totalitarian approach 
in the traditional setting. 
 Some scholars posit that communal conflict occurs as a result of inequalities 
among ethnic groups (Yakubu & Bur, 2002; Donald & Richard, 2014; Carbone, 2015). 
According to World Bank Abuja (2002), conflict is defined as incompatibility, 
opposing views, crisis, aggression, disagreement, anarchy, distrust, misunderstanding, 
disagreement between two or more people and violent expression of incompatibility. 
Uzoamaka (2003) enumerates some typical terms of conflict as: disagreeing with 
another, different opinion with another and defending our rights when they are being 
ignored. Relatedly, Obi (2004) perceives conflict as human and social problems which 
involve mutual hostility, differences, disagreements, opposition resulting to man’s 
inhumanity to man, use of violence and turning point or crisis, which can escalate to 
the level of psychological warfare, physical or naked war. 
Principal-teachers’ conflict is a situation whereby principals and teachers 
disagree over an issue which may influence teachers’ teaching methods, 
communication, use of instructional materials, planning of lesson notes, teachers’ 
willingness to discipline students and supervision of instruction. It is noted that 
principal-teachers’ conflict in school makes teachers react in many indisciplined ways 
to cope with the situation and to show their resentment. Some may resort to eye-
service and sycophantic behaviours. Others may come out in outright opposition and 
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deliberately indulge in lateness to work, absenteeism, reduction to work output, 
sabotaging the work, withdrawal of support and cooperation.     
Adejuwon and Okewale (2009) assert that conflict results from human 
interaction in the context of incompatible ends and where one’s ability to satisfy needs 
or ends depends on the choices, decisions and behaviour of others. Bloisi (2007) also 
asserts that conflict is a disagreement between two or more parties who perceive that 
they have incompatible concerns. The author further asserts that individuals, groups, 
departments, organizations, countries among others do experience conflicts whenever 
an action by one party is perceived as preventing or interfering with the goals, needs or 
actions of another. 
 Researchers have distinguished two types of conflict based on either task or 
affect (Jennsen, VanDe, Vliert &Veenstra, 2009). The first type of conflict, often 
called cognitive conflict or task-focused conflict, tends to be issue-related 
disagreements among team members that focuses on common objectives (Amason, 
2006). The other type of conflict known as the affect conflict or interpersonal conflict, 
tends to be related to disagreements that come from personality clashes or emotional 
interactions among team members. Other researchers (Neal & Associate Inc, 2003) 
have described conflict as being inter-personal, if it occurs within a person especially, 
when one is frustrated with his or her goals or inter-personal if it occurs between two 
or more individuals. 
 Conflict could arise as a result of many factors such as an inadequate supply of 
basic amenities in the schools, inadequate facilities, insufficient audio-visual materials 
and inadequate number of laboratories (Adeyemi, 2008; Bens, 2009).  
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 Conflict in the school organization can emanate over the sharing of scare 
resources, conflicting values and ideas. According to Ofordo (2001), each conflict has 
its own particular source. These sources could be resource-based, psychological needs 
and values system. Conflict inevitably occurs over possessions of resources where two 
individuals want the same item or one person wants what another person possesses or 
too many people want to possess that which is in scarce supply, then resource-based 
conflict would arise in each of these situations; in school two or more teachers may 
want to possess certain materials which are in scarce quantity and the process of 
sharing such resources may lead to conflict.  
 The researcher opines that conflict may emanate between and among principals 
and teachers from the struggle over resources, competition and divergence in ideas and 
value. Since no two individuals are alike, anytime two or more staff of an institution 
come together agreement and disagreements are bound to exist. School conflict could 
arise, perhaps, as a result of inadequate supply of basic amenities in the school, 
inadequate facilities, insufficient audiovisual materials, inadequate number of 
laboratories, allegation of corrupt practices in the school, communication gap and 
other denial of rights and privileges. Here, teachers may hold strong disagreement with 
the principal whenever there is a break in communication on matters concerning the 
teachers’ welfare or condition of service. In view of the fact that teaching situations in 
schools are fundamentally artificial, crisis may arise in the process of formal 
instruction when a teacher faces thirty or more students together trouble begins, 
especially for the beginning teachers. If he lacks the necessary skills to deal with 
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various situations he is automatically a failure as a teacher especially if no support 
comes from the principal.    
2.3.2 Teachers’ Job performance  
 Teachers’ job performance refers to teachers’ act of accomplishing or 
executing a given task, whose elements include teaching methods, communication, use 
of instructional materials, planning of lesson note, willingness to discipline students 
and supervision of instruction (Bennell, 2004). 
 Job performance is the behaviour and outcomes that employees engage in or 
bring about that are linked with and contribute to organizational goals. Teachers’ job 
performance is perceived as the behaviour that can be assessed in terms of the extent 
to which it contributes to the school organizational effectiveness. It is clear from these 
definitions that teachers’ job performance is related to the extent to which a teacher is 
able to accomplish the task assigned to him or her and how the accomplished task 
contributes to the realization of the school objectives. 
 Relatedly, Edemobi (2007) observes that, the success of any business depends 
on staff performance. One of the most effective ways to increase business and profit is 
to increase the performance of staff, from the lowest level of the organization to the 
senior management level. Performance improvement is not only a result of well-
functioning system but also depends on effective human resource strategic that 
succeed in recruiting and maintaining a committed and motivated workforce. Thus, 
teachers’ job performance could be describe as the duties performed by a teacher at a 
particular period in the school system in achieving the goals of the school 
organization. According to Robbins and Robbins (2005) teachers’ job performance is 
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the ability of a teacher to achieve the objectives and goals of the organization. Robbins 
states that establishing a specific and challenging goal will motivate teachers to work 
harder and significantly improve motivation and job performance. 
 Bennell (2004) stated that, teachers’ job performance connotes the teachers’ 
role of teaching students in class and outside the class. The key aspects of teaching 
involve the use of instructional materials, teaching methods, regular assessment of 
students of students, making lesson plans, assessment of pupils, conduct of field work, 
teachers’ participation in sports, attending school assembly and guidance and 
counselling. From Bennell’s definition, one can therefore, conclude that, teachers’ job 
performance is the teachers’ ability to integrate the experience, teaching methods, 
instructional materials, knowledge and skills in delivering subject matter to students in 
and outside the classroom. In secondary schools today, teachers at times neglect their 
jobs and perform below expectations, whenever they notice or feel that the actions of 
the head contravene or infringe on their rights or value system. This therefore means 
that, teachers work hard and show high level of commitment when they are adequately 
motivated. 
The functionality of any country’s education system determines to a large 
extent that country’s level of development. This is based on the fact that the education 
system produces the needed human resources who will provide the material resources 
for national development (Nwankwoala & Kalagbor, 2013). According to Federal 
Republic of Nigeria ( FRN, 2004, P. 18-19), the national education goals are:  
(a) the inculcation of national consciousness and national unity  
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(b) The inculcation of the right type of values, and attitudes for the survival of the 
individual and the Nigeria society; 
(c) The training of the mind in the understanding of the world around, and  
(d) the acquisition of appropriate skills and the development of mental, physical 
and society abilities and competencies as equipment for individual to live in 
and contribute to the development of the society. 
 In specific term, secondary education which is the education children receive 
after primary education and before the tertiary stage shall. 
a. Provide all primary school leavers with the opportunity for education of a 
higher level, irrespective of sex, social status, religious or ethnic background; 
b. offer diversified curriculum to cater for the differences in talents, opportunities 
and future roles; 
c. provide trained manpower in the applied science, technology and commerce at 
sub-professional grades;  
d. development and promote Nigerian language, art and culture in the context to 
world’s cultural heritage; 
e. inspire students with a desire for self improvement and achievement of 
excellence; 
f. foster National unity with an emphasis on the common ties that unities us in 
our diversity; 
g. raise a generation of people who can think for themselves, respect the views 
and feelings of others, respect the dignity of labour, appreciate those values 
specified under our broad national goals and lives as good citizen,;  
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h. provide technical knowledge and vocational skills necessary for agricultural, 
industrial, commercial and economic development. (Federal Republic of 
Nigeria, 2004 p.18-19).  It is noted that achievement of school goals depends 
on teachers’ job performance to a large extent as it relates to teachers’ teaching 
methods, communication, use of instructional materials, planning of lesson 
notes, willingness to discipline students and supervision of instruction. 
 Performance can be regarded as simply any behaviour which is directed 
towards task or goal accomplishment. Job performance which is the extent of output 
by teachers to enhance the quality of education can hardly be achieved when the 
teachers’ feel that their interest is being frustrated. The feeling of this alienation on 
school principals could be so severe that it leads to reduction of commitment, career 
dissatisfaction, increase personnel strain and anxiety (Katz, 2009). Tsang (2008) notes 
that when the views and ideas of the teachers’ conflict with those of the principals, 
work performance is affected. Hence, it injures the teachers’ social and psychological 
wellbeing. Abubakar (2007) argues that high level of unresolved role conflict can 
influence the actual role performance of an individual, leading to lower levels of 
competence and effectiveness. Uganga (2002) also states that intensity of role conflict 
associates with job related tensions, low job satisfaction and reduced confidence in 
superiors of an organization. 
 It is noted that principal-teachers’ conflict gives rise to a feeling of 
dissatisfaction and frustration by teachers in school or organization. This phenomenon 
presupposes low morale and enhanced low identification, belongingness and 
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rationality. In a similar vein Donald (2001) observes that teachers, hardly perform 
their assigned tasks when there is principal-teachers’ conflict in the school. 
2.3.3 Teachers’ Teaching Methods and Influence of Principal-teachers Conflict  
 Teaching methods are systematic ways of presenting subject matter and 
learning experiences to learners. Ada (2010) defines teaching method as the mode of 
organization of the activities the students and teachers carry out.  According to NTI 
(2000), teaching methods are systematic means of presenting subject matter and 
learning experiences. Okorie (2000) opines that for effective teaching to take place, the 
skillful teacher needs to use the many different methods and techniques at his or her 
disposal. The author further states that even though there is a great diversity in 
teaching methods and techniques, there is no one of them that can be regarded as the 
best for every teaching situation. The success in the use of the method depends on an 
intelligent analysis of the educational purpose, the students in the class and the 
curriculum content the moment or the type of subject matter being taught.  
Famwang, Oyetunde, Awotunde, Wuyep and Ango (2006) affirm that the 
terms method and technique have tended to be used interchangeably. However, they 
are different at least they do not mean exactly the same thing. A method may be 
defined as an overall plan for the orderly presentation of content or learning material, 
while a technique is a plan, or strategy employed to achieve an immediate objective. 
According to Nigeria Educational Research Council (2007), there is no single strategy 
that can be used exclusively (by itself) to give the same effect, as when two or more of 
those strategies are combined. NERC further opines that some strategies are more 
pronounced in a lesson than others. 
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 In the same vein, Ezenwa (2011) asserts that approach, methods and 
techniques are the teachers’ strategies or ways of leading students to learn. The author 
further states that the question of method in teaching is a very pertinent one. In 
teaching language in particular, there is always the need for the teacher to select 
appropriate methods for teaching because of the unique nature of language as a 
subject. To Njoku and Izuagba (2001), approach refers to the general theories and 
principles underlying the nature of language and language learning. To NTI (2000) 
technique is a method of doing something expertly. 
 Amo (2004) opines that when there is principal-teachers’ conflict, they feel 
alienated and commit less of their time to school activities and this weaken the 
initiative spirit in them to use appropriate teaching methods in the classroom. The 
word teaching has been defined in various ways by scholars. To some, it is an art of 
passing knowledge to learners. Okorie (2000, p. 15) defines teaching as “the guidance 
of pupils through planned activities so that, they may acquire the richest learning 
possible from their experiences”. For the purpose of this work, the word teaching 
means creating and maintaining conducive environment for learning to take place and 
to have students’ behaviour controlled and moulded (Kalu, 2012). 
Teaching is a polymorphic activity which takes many forms and involves 
variety of activities. The teaching methods which a teacher can employ for inculcating 
the subject matter or content into the learners according to NTI (2000), Okorie (2000), 
Famwang et al (2006), Ada (2010) and Kalu (2012) include: lecture method, 
discussion method, demonstration method, project method, inquiry method, discovery 
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method, play games, simulation games, computer assisted method and field trip 
method. 
Currently, many institutions are moving towards problem-based learning as a 
solution to producing graduates who are creative and can think critically, analytically 
and can solve problems, since knowledge is no longer an end but a means to creating 
better problem solvers and encourage life-long learning. Problem-based learning is 
becoming increasingly popular in educational institutions as a tool to address the 
inadequacies of traditional teaching. Since these traditional approaches do not 
encourage students to question what they have learnt or to associate with previously 
acquired knowledge (Teo & Wong, 2000). Problem-based learning is seen as an 
innovative measure to encourage students to learn how to live via real-life problem 
(Boud & Feletti, 2009).  
The method of teaching is very vital in any teaching-learning situation. The 
way the teacher presents the content (the subject matter) to the learner may make 
learners like or dislike both the teacher and subject. This explains why the teacher 
needs to be concerned not only with the methodology generally but special methods of 
teaching various subjects (Ada, 2010). 
Onsarigo (2007) notes that principal-teachers’ conflict in secondary schools 
can escalate into a number of undesirable behaviours among staff leading to poor work 
performance. The author further states that conflict in schools leads to situations where 
teachers do not work on their registers, prepare their lesson notes, mark examinations 
promptly or compile examination results on schedule. The damaging effects of these 
undesirable conducts are redirection in performance effectiveness and hinder 
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coordination which are pre-requisites to achievement of the organizational goals. 
Similarly, Morgan and Scofield (2005) agree that some conflicts are so severe and so 
long lasting that they drain off energy and resources that could be devoted to better 
use. It could be deduced that teachers’ job performance can hardly be achieved when 
the employee is not motivated and the principal is in conflict with the teachers in the 
school. 
From the forgoing, the researcher is of the view that in situations of principal-
teachers’ conflict problem-based learning which is becoming increasingly popular in 
schools as a tool to address the inadequacies of traditional teaching will not be 
effectively and efficiently applied in the class since teachers would not be motivated to 
apply new methods of teaching. 
2.3.4 Communication and Influence of Principal-teachers’ Conflict  
 The term communication may be used to mean the transfer, transmission or 
exchange of ideas, knowledge, beliefs, attitudes or emotions from one person or group 
of persons to another. According to National Teachers’ Institute (2000), 
communication is defined as all the procedures whereby one mind may affect another. 
This involves written and oral speech, music, the aesthetic, historical and theatre arts. 
In a similar vein, Nwachukwu (2004) asserts that communication is the transfer of 
ideas from the sender to the receiver. Nwachukwu, further opines that any means that 
an individual uses to transfer meaning, ideas, feelings, emotion or attitude to others is 
communication. There are speechless messages that are transmitted by facial 
expressions, by the use of the eyes, body movement, gesticulation of the hands, 
shaking the head in approval or disapproval, smiling or frowning. These are 
39 
 
 
 
sometimes accurate ways of expressing oneself than the conventional oral or written 
manner.  
 Nnabuo, Okori, Agabi and Igwe (2004) state that communication is the life-
wire of every forward looking organizing individuals and organizations that require 
communication to keep together in their daily activities. The authors further opine that 
communication is a process by which information or message is passed from the 
sender to the receivers. The World Bank (2002) asserts that communication include 
exchange, transfer, sharing, conveyance, transmission of message(s), beliefs, attitudes, 
information and ideas.  
 Ocho (2008) asserts that for a teacher to run a successful class, he must be able 
to communicate effectively. The words they use, how they use them, their body 
movements, the raising and lowering of their voices, are all planned and coordinated to 
achieve their purposes. Communication is a critical factor for the attainment of any 
organizational objectives. 
 Communication facilitates the pursuit, sustenance, attainment and enhancement 
of the overall objectives and mandate of the establishment (Nder, Adelabu & 
Olukunle, 2004). Onah (2014) affirms that communication through the use of 
computers, empowers an organization to achieve efficient staff personnel inventory, 
forecast, audit and planning, thus, easy identification of deficits and surpluses. Onah 
further opines that effective organization communication increases motivation among 
workers. As workers become aware of management’s efforts towards their welfare or 
reward and punishment, they become happy and zealous. Relatedly, Johnson (2015) 
observes that effective communication in the work-place helps employees and 
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managers form highly efficient teams. Employees are able to trust each other and 
management. The author further states that effective communication reduces 
unnecessary competition within departments and helps employees to work together 
harmoniously. 
 The communication process follows a systematic procedure. It is a give and 
take method involving the sender and the receiver (Nakpodia, 2006). According to the 
researcher, communication in the classroom is not just a unilateral or one way 
direction of transmitting ideas or facts. It involves organized procedures and requires 
finding out whether the message has been fully got. The acknowledgement or reaction 
of the learner with regard to the message gives rise to further instruction. The process 
continues in that form. Hence classroom communication is a process. For 
communication to be effective, it must bring about the message getting to the receiver 
well understood. It also entails the receiver giving a feedback or making a response.  
In the school system, when students fail to respond correctly to teacher’s 
lessons after a given class period, effective communication has not taken place, and 
when a teacher gives his class assignment on mathematics he is trying to assess the 
effectiveness of his or her lecture by giving test to the students. The test performance 
of the students serves as a feedback mechanism that enables the sense of message to 
monitor and determine the effectiveness all his efforts during a particular period 
(Nnabuo, Okorie, Agabi & Igwe, 2004). Okontoni (2002) observes that principal-
teachers’ conflict does not ensure the orientation of new students. In addition, it does 
not offer teachers the opportunity to discuss with students regularly concerning their 
welfare and also limit consultation between students and teachers. As observed by Obi 
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(2007), communication in the school has the intent of motivating or influencing 
behaviour. However the researcher is of the view that principal-teachers’ conflict in 
the school could distort communication and could be poorly conveyed, work may be 
paralyzed, frustration may set in and teachers whose duties and work schedule are not 
clearly stated and conveyed to are likely to be prone to frustration and this could lead 
to communication breakdown in the school. 
2.3.5 Instructional Materials and Influence of Principal-teachers’ Conflict on 
Teachers’ use of Materials 
Instructional materials have been used since when primitive man drew pictures 
on the sand and walls of caves. Pictures have always helped to illustrate and convey 
ideas. Wokocha (2001) defines instructional materials as various kinds of teaching 
aids, equipment and instructional aids resource materials, used for the proper 
education of the child at school. They are classified as print and non-print, projected 
and non-projected, visual and non-visual. The visual instructional materials in this 
group facilitate teaching by appealing to the sense of vision. They can be grouped into 
computer which facilitate learning. Also diagrams, graphs, charts, maps, posters 
among others are materials provided to schools. Ngor (2008) observes that there are 
broad ranges of information carrying materials that can be used to facilitate effective 
and efficient learning. Instructional materials involve human and non-human resources 
used by the learner in isolation or in combination formally and informally to facilitate 
acquisition and evaluation of knowledge.  
Obanya (2009) states that for efficiency, schools require instructional materials 
for day-to-day administrative work. Schools without these materials cannot operate 
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successfully. Whether one is a principal or a teacher, inadequate provision of 
instructional materials affects his or her job performance negatively. It is sometimes 
supposed that a brilliant teacher does not need any teaching aids. His grasp of the 
subject matter, his clarity and eloquence, his sympathetic personality makes teaching 
aids unnecessary. There is much more error than truth in this. The wise teacher, 
however brilliant, will make the greatest possible use of teaching aids. However, the 
provision and maintenance of these facilities have been affected by incessant conflict 
between principals and teachers in the study area. It is observed that frequent conflict 
between principals and teachers, not only have a direct impact on the teachers’ job 
performance, this conflict also pose a serious threat to public schools especially in the 
area of use of instructional facilities. 
Instructional materials are those things which teachers and students use in the 
teaching/learning process in order to make the process more effective, meaningful and 
productive. They are real materials which stimulate one or more of the senses and 
which enrich the teaching–learning process (Adedeji and Adegunloye, 2010).  
Instructional materials are array of materials, people, equipment, animals, plants 
among others, which can be used by the teacher to promote teaching and facilitate 
learning. They are designed specifically to achieve objectives in the teaching-learning 
situation.  
Teaching aids are materials and devices used to supplement the written or 
spoken word in the transmission of knowledge, attitudes and ideas and to emphasize, 
clarify or vitalize the instruction process (Okoh, Oku, Dienye, Aboho & Chikwendu, 
2012). According to Olumorin (2010), instructional materials are materials that can 
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help the teachers to teach with ease and the learners to learn without stress. The author 
further opines that instructional materials appeal to the senses of seeing, touching, 
smelling, feeling and hearing. They include projected, non-projected, printed and 
others such as 2-dimentional or 3-dimentional objects as well as program instruction, 
instruction package among others. It therefore means that where there is a gross lack 
of these vital materials there is a need to improvise them, if the teaching–learning 
situation is to be effective. Olumorin adds that these materials can be classified under 
those that are readily available naturally (real object) and those that are man-made, that 
is made by teachers and their students. 
 Umar (2009) posits that extemporized or improvised resources are those 
resource materials that are produced through locally sourced materials that can be 
produced by teachers and learners. For effective teaching and learning, Egbule (2004) 
enumerates a variety of instructional materials to include: audio, visuals (television, 
video tape), audio (tape recorder and radio); visuals (projected and non-projected, 
transparencies, overhead, slides, films, display, chalkboard, whiteboards, charts, 
model, laboratory reagents, experimental farm, farm tools, weeds, seeds, fruits and 
vegetables. Others includes motion picture, printed materials (picture, journals, 
textbooks, and newspaper), e-mails, internet, CD-Rom, GSM, computers, web-based 
lessons, camera, DVD, magazines among others. However, increased frequent 
principal-teachers’ conflict does not motivate teachers to be more proactive and 
realistic in their approach to problem solving in areas of improvisation of local 
teaching resource materials so as to cater for the problem of lack of teaching resources 
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that has continued to plague educational sector or education of students in public 
secondary schools in the area. 
Ayo (2010) asserts that the use of teaching aid can enable the teacher to meet 
the learning needs of the students. Teaching aids are useful in drawing the attention of 
the learners to certain aspect of the lesson and in stimulating their interests. Ayo 
further states that classification of instructional materials varies among scholars. Some 
prefer to call instructional materials teaching aids. They see instructional materials as 
resources that supplement or aid the activities of the teacher. Some prefer to call them 
the media of instruction. Some classify instructional materials into two-small media, 
and big media. There are the non-print and the print based instructional material vein, 
for the importance of instructional materials to be realized, they should be used by the 
teacher at the right time using appropriate methods. An instance is the use of the 
chalkboard which generally lends itself to versatile purposes is specifically suitable for 
use when illustrations and writings are to be made to a group or a whole class of 
learners to view or copy immediately (Aremu & Okuntade, 2010).  
According to Azikwe (2003) teaching aids lead to effective teaching and 
learning and adequate resources, perfect teaching resources are available but 
inadequate hence over used resulting to imperfect teaching and learning. Walsh (2002) 
notes that instructional materials include what the teacher uses to assists the learners in 
their learning process such as maps, text, charts, manuals among others. However in 
schools where principal-teachers’ conflict persists, there is no guarantee that 
instructional materials such as maps, text, charts, manuals among others would saved. 
Hence, school administration may run the risk of losing vital instructional materials. 
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The use of instructional materials saves time as little explanation with the use of the 
materials ease students understanding. In support of Walsh, Ozigi (2004) contends that 
items of school equipment are essential aids to effective teaching and learning. This 
means therefore that if the school cannot reasonably provide essential equipment to the 
students, the school cannot hope to achieve its primary objective of educating students. 
Ozigi further asserts that inadequate supply of equipment can render the efforts of 
qualified teachers useless. This is because, the teacher alone cannot teach well if the 
items to be seen by the students are not available. 
 According to Smit (2003), required instructional materials are employed to 
arouse and maintain learners’ interest. This reduces indices of abnormal or deviant 
behaviour, thereby facilitating effective classroom management. Instructional 
materials offer the learners an opportunity to manipulate and interact with the 
materials thereby making what is learnt to stay longer with the learner. In the same 
vien, Azege (2001) states that instructional materials help appeal to learners’ senses, 
create variety which arouses the learners’ and sustain his/her attention; provides 
experience for experiment; create lasting impression on learner-perception and 
provides comprehensive experiences, which may be processed from concrete to the 
abstract. 
 To Nwachukwu (2004), instructional materials enable an understanding of 
visual representation, a vocational orientation for further training in manipulative 
skills, provide basic saleable skills and inculcate safe working habits in the learners. 
This position enables them to be self-reliant after graduation with this promising future 
shining ahead, most learners desists from actions that will derail them from attaining 
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self-reliant aspiration. In the same vein, Walsh (2002) notes that, instructional 
materials are effective in teaching and learning as they perform the following: 
facilitating, respect, humility, flexibility, pragmatism, compromise, mental, toughness, 
fairness, maturity, responsibility, tolerance and technical competence.   
 Use of instructional materials when a principal is in conflict with teachers, 
he/she may not provide instructional materials to them. This conflict could lead to lack 
of teachers commitment to offer assistance to students in the location and use of 
instructional materials. Principal-teachers’ conflict in Nigeria has persisted and stands 
out a threat not just to the development our national economy, but also tends to bring 
set back to education, especially in the area of teachers’ use of instructional materials 
in public senior secondary schools in North Central Zone of Nigeria.     
2.3.6 Planning of Lesson Notes and Influence of Principal-teachers Conflict on 
Teachers’ Planning of Lesson Notes  
 Planning of lesson notes refers to the preparation or plan for a period or lesson 
which is usually in a written form. According to Udoh (2006), planning of lesson notes 
is a systematic arrangement of human and material resources for the orderly execution 
of instructional activities to achieve a predetermined objective. National Teachers 
Institute (NTI) (2000) avers that a lesson note may be regarded as the framework of 
activities of the teacher and the students during the lesson. The author further states 
that a lesson plan is usually drawn for every lesson which at times may last for two or 
more lesson periods. It is usually concise, sketchy in form and yet, contains the 
essentials of lesson as well as steps of progression and various techniques to be used in 
the lesson. 
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 As observed by Onsarigo (2007), conflict between principals and teachers in 
schools can escalate to a number of undesirable behaviours among staff leading to 
poor work performance. The author further states that, increased frequent principal-
teachers’ conflict leads to situations where teachers do not work on their registers, 
prepare their lesson notes, do not mark examinations promptly or compile 
examinations results on schedule, all these behaviours reduces performance 
effectiveness and hinders coordination which are prerequisite to achievement of school 
goals. 
 Maduewesi, Aboho and Ckwuedei (2010) aver that lesson note is being used 
interchangeably as the lesson plan. The authors further opine that the lesson note, in 
specific terms, is a plan for teaching a single class period. It is a systematic 
organization of a content of the unit of the course or subject in such a manner that it 
will guide the teacher to attain effective teaching. The lesson note is more detailed 
than the lesson plan. A lesson note indicates what is to be done and also indicates 
details of how it is to be done by teachers and students. Relatedly, Okorie (2000) 
opines that the daily lesson is commonly known as the teaching plan or notes of 
lesson. It is usually a plan for teaching a class, a job or a lesson. A lesson plan includes 
what the teacher wants to teach, how to teach it, when to teach it, and how long to 
teach it. Planning of lesson notes is necessary for effective teaching and learning in 
public secondary school. However, the researcher is of the opinion that principal-
teachers’ conflict in school makes teachers ignore planning of lesson notes in school 
before teaching. Worst of it all, the principal is always insensitive to teachers’ 
planning of lesson notes when there is conflict between them. 
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 According to Ada (2010), a lesson plan is a systematic arrangement that leads 
to the presentation of a planned instructional unit. If planning does not take place, the 
presentation becomes haphazard, fragmentary and often, such a lesson lacks substance 
as the teacher gets “dried” up very quickly. The author further states that lesson note 
preparation involves situation analysis relating to the following information: the 
content to be taught, the class, statement of objectives to be achieved, a list of 
instructional resources to be used, the methods to be adopted in presenting the content, 
the activities of both the teacher and students clearly outlined in steps. 
 Similarly, Kalu (2012) asserts that planning of lesson notes means preparation 
for instruction or lesson. The preparation or plan for a period or lesson which is 
usually in a written form is termed as a lesson (lesson note). The author further states 
that the teacher plans his/her lesson serially from scheme of work beginning from the 
work to be done in the first week to work to be done in last week of teaching for that 
term. A lesson plan is usually written per week according to what is schemed for each 
week. Current observation by the researcher showed that principal-teachers’ conflict 
does not make teachers to plan lesson notes promptly in school per week. 
 In the school system, the preparation of a lesson note calls for careful analysis 
of the situation, the determination of the teaching methods to be adopted, the 
objectives to be achieved and selection of learning activities for all those to benefit 
from the teaching experience (Udoh, 2006 as sited in Famwang, Oyetunde, Awotunde, 
Wuyep and Ango 2006).  However, some teachers believe that as soon as they know 
what to teach and the teaching techniques to adopt they do not need to bother about 
lesson note preparation. Strictly speaking, a teacher’s knowledge of the subject-matter 
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to be taught is necessary, but not a sufficient condition for effective teaching. In 
addition, teachers need to be guided by knowledge of the students’ problems and 
needs, interests and capabilities. For this purpose, teachers are required to promote 
learning by adequately preparing for their lessons (NTI, 2000). 
 In situations of principal-teachers’ conflict, some teachers might seize an 
opportunity to indulge in poor work in the classroom leading to poor planning of their 
lesson notes. There is bound to be confusion and boredom during teaching. Teachers 
unpreparedness can manifest when he/she has not prepared adequately for the lesson 
due to his or her engagement in principal-teachers’ conflict. Strictly speaking 
principal-teachers’ conflict in school does not create an enabling environment for the 
improvement of instructional programme which could be achieved when records such 
as lesson plan, scheme of work and record of work are kept. 
2.3.7 School Discipline and Influence of Principal-teachers Conflict on 
Teachers’ School Discipline  
 School discipline is an important aspect for an orderly and ideal learning 
situation. In a school setting, the conduct of students is always a concern of teachers, 
parents and school administrators. Okumbe (2008) defines discipline as the action by 
management to enforce organizational standards and respect of one’s superiors within 
the chain of authority and the readiness to obey instructions and regulations laid down 
by the administration. Discipline in schools is an important instrument in the process 
of socialization and formation of character. It involves the control of student’s 
impulses to acquire the social skills that will help them participate actively in their 
work roles. Therefore, discipline could be an important factor that contributes to what 
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one achieves at the end of the academic programme. However, Abanyam (2003) 
observed that when there is principal-teachers’ conflict in school, punctuality to school 
and regularity in attendance are hampered thereby leading to indiscipline in schools. 
The researcher observes that the extreme cases of indiscipline pronounced in 
schools could include disrespect for teachers and fellow students, drunkardness, 
smoking, fighting, theft and involvement in violent strikes. Involvement in such 
activities would automatically deprive a student of time to concentrate on academic 
work which would upset his/her mind, destroy his/her relationship with teachers and 
definitely affect his or her performance. Burden (2005) notes that teachers and parents 
work together as a group to provide mutually agreed upon obligations and 
expectations regarding discipline, the results of academic performance as related to 
discipline should not only be attributed to teachers but to parents as well .  
According to Mgbodile (2004), in a school system, students are taught to 
respect the school authorities, observe rules and regulations and maintain an 
established standard of behaviour. Mgbodile (2004:285) further asserts that since it is a 
common saying that “charity begins at home”, parents have a responsibility in the 
discipline of their children or wards in the secondary schools. In the same vein, 
Abraham (2003) notes that there was a misconception concerning the children’s 
nature. It was wrongly believed that the child’s nature was evil, and as such, should be 
ruthlessly dealt with. This was a wrong notion. The extent to which a child becomes 
disciplined is a function of adults (parents, elder brothers and sisters, as well as 
teachers) within his immediate environment. This is because, as Agabi and Okorie 
(2002, p.69) puts it, “every child is born with some degree of discipline, which can be 
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developed or neglected”. It is however, observed by Orih (2010) that in situations of 
principal-teachers’ conflict, teachers react in many indiscipline ways to cope with the 
situation and to show their resentment. Some may resort to eye-service and 
sycophantic behaviours. Others may come out in outright opposition, while a good 
number of others will be conscious of their actions.  
In her assertion, Babirye (2006) quotes Watenburger (2004) who relates 
discipline to the teaching of students the rules people live by and socialization in a 
lifelong process. Students discipline in school is critical to the attainment of positive 
school outcome. The word discipline is not easy to define in view of its varied use. 
Discipline embodies rules and regulations and demands obedience to them, and to this 
end, it takes into consideration all the circumstances exterior to the students, and all 
the emotions, instinctive tendencies and motives which in any way affect the work of 
education (FME, 2007). FME, further state that classroom discipline is the training 
which produces in student a life of self-restraint, orderliness, good conduct, 
cooperation and the habit of getting the best out of themselves. Akpokiniovo (2013) 
opines that, basically, discipline has two different but related meanings. First 
discipline is a concept rooted in a learning situation which implies learning to submit 
oneself to rules whether they are rules necessary for the acquisition of knowledge or 
for orderly conduct. Secondly, discipline may refer to punishment inflicted on 
someone for failing to bring his conduct into line with the rules he has learned. 
 Kalu (2012) asserts that discipline is a training of the mind either self-imposed 
or others/external forces imposed, to produce expected good behaviour. Aweh (2007) 
agrees that discipline is the socially approved training which immature members of the 
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society are given in order to prepare and equip them for good performance of the roles 
expected of them as adult members of the society. Aweh further states that discipline 
is training to make youngsters good citizens fit to live and to be lived within a society 
or environment. Olabode (2000) opines that discipline in secondary institutions should 
be interpreted as the training of our students during the transitional period from 
childhood to adulthood so that, by the time they gain full maturity, they are fully 
prepared for life. Similarly, Aguba (2009) affirms that discipline means self-control, 
the control of conduct including habits, action, desires, emotions, impulses and general 
behaviour. 
 According to Oboegbulum (2004), discipline involves training that produces 
self-control, orderliness and efficiency, training that perfects the mental faculties or 
moral character. Onwurah (2004) asserts that discipline connotes politeness, acting 
with decency and decorum, not out of fear of punishment, but out of a high sense of 
responsibility. Similarly, Management Study Guide (2013) avers that discipline is a 
systematic way of conducting the business of organization by members strictly 
adhering to the essential rules and regulations. Emechebe (2009) avers that discipline 
breeds conducive environment for efficiency and effectiveness in work performance.  
Okorie (2000, p.3) defines discipline as “behavioural control achieved by self 
restraint, or imposed by authority”. The researcher opines that any factors both internal 
and external may bring about discipline in a school setting. For example, the 
government policy, the attitude of the community to education of youths, the quality of 
teachers in the school, the leadership style of the head of administration 
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(principal/head teacher), physical facilities and equipment available in the school 
among others are all factors that may bring about discipline in school. 
 Akubue (2001) posits that students’ discipline is easily noticeable through the 
speeches and observable behaviour of students. The author further states that when a 
student shows courtesy in his or her relationship with teachers, superiors and even 
mates carry out assigned responsibility (including class work), promptly speak 
decently and politely, and respect teachers, such a student could be said to be 
disciplined. As it concerns the teaching and learning relationship in the classroom, 
discipline means controlling the students in the class/school to achieve desirable 
behaviour (Nnabuo, Okorie, Agabi & Igwe, 2004). Similarly, Adesina (2000) 
conceptualized discipline as the readiness or ability to respect authority and observe 
conventional or established laws of the society or of any other organization. 
 In the school setting, discipline is highly essential if the educational aims are to 
be achieved. The classroom teacher requires self-discipline before he can instill 
discipline in others such as his students. The students on the other hand, require 
discipline to be able to pass their examinations and realize their individual and 
collective means and aspirations. In the views of the researcher, discipline whether 
viewed as a way of training someone, or ability to control your behaviour or learning 
to control your behaviour or even to punish someone, the end, result of all these are 
obedience to rules and regulations, self-control, getting rid of inhibition of undesirable 
behaviours and portraying of the expected and desired behaviours. It is however, 
observed by the researcher that in situations of principal-teachers’ conflict, some 
teachers may indulge in lateness to work, absenteeism,  reduction to work output, 
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sabotaging the work, withdrawal of support and cooperation thereby leading to poor 
teachers’ job performance in terms of willingness to discipline students in school. 
  It is essentially a means, not an end, and specifically in the school situation the 
purpose of discipline is to make it possible to carry out the legitimate functions of 
teaching and learning. According to Ozigi (2008), all disciplinary measures emanating 
from the teacher should be primarily preventive, corrective and never retributive. 
Ozigi further states that there are many causes of indiscipline in schools which include 
such factors as inadequate food, ineffective teaching, bad staff behaviour, poor 
communication between teachers and students. Among others are disobedience, 
deliberate breach of school rules and regulations, delinquency, stealing laziness, 
absenteeism and persistent-lateness among others. In support of Ozigi, Idoko (2005) 
stresses that, it is important that the school administrator and his teaching staff be self 
disciplined, otherwise they will inheritably lose the right to discipline others so as to 
maintain an effective teaching and learning in the school.   
 Principal-teachers’ conflict does not ensure that students who come late to 
school are punished accordingly. In this regard Abanyam (2003) states that punctuality 
to school and regularity in attendance are hampered in situations where principal-
teachers conflict is the order of the day. Udom (2002) observes that, in any school 
situation where principal and teachers are always in conflict, discipline might become 
a problem among teachers and students hence the school principal has little or no 
control over the activities of teachers, therefore a prevailing atmosphere of change 
might ensure. Teachers pay less attention to their work, while, others might completely 
abandon their work and perform below expectation. Teachers punctuality to school 
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and regularity in attendance which are prerequisite aspect of discipline suffers in 
situations of principal-teachers’ conflict.  
2.3.8 Supervision of Instruction and Influence of Principal-teachers Conflict on 
Teachers’ Supervision of Instruction  
 Supervision in education refers to educational supervision often referred to 
simply as instructional supervision or that phase of school administration which 
focuses primarily upon the achievement of the appropriate expectation of educational 
system (Peretomade, 2005). It is a process or an activity whereby an individual by 
means of advising or stimulating interest in teachers and students help to improve 
teaching and learning situations in educational institutions (Nwaogu, 2000). Nwaogu, 
further asserts that supervision of instruction is a vital process by which advice, 
direction and discussion help to see that available resources manpower, finance and 
equipment are utilized for the achievement of educational objectives. However, the 
researchers’ current observation during fieldwork revealed that in situations of 
principal-teachers’ conflict, the views and ideas of both the principal and teachers are 
affected, hence it injures their social and psychological wellbeing thereby hindering 
classroom visitation and observation by principals. This hinders teachers’ 
improvement of supervision of instruction in the school. 
 Instructional supervision is one of the indispensable functions for the effective 
operation of a good school system Ezeacha (2000) avers that modern supervision is a 
process of guiding, directing and stimulating growth with the overall view of 
improving teaching and learning. According to Cole (2008), the process of supervision 
of instruction involves using expert knowledge and experience to oversee, evaluate 
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and cooperatively improve conditions and methods of doing things related to teaching 
and learning problems in school. Adzemba (2008) describes supervision of instruction 
as an activity in which a professional supervisor helps in facilitating learning by 
improving teaching and learning environments through guiding, advising and 
stimulating interest in both the teachers and students. The author further affirms that 
supervision means guidance, assistance, sharing of ideals to all those involved in the 
process of teaching and learning. 
 Oyerinde and Kolawale (2013) add that instructional supervision, is a 
behaviour that is officially designed which directly affects teacher behaviour in such a 
way to facilitate students’ learning and achieve the goals of the school system. 
Ekundayo, Oyerinde and Kolawale, further stress that supervision is a formal activity 
through which both teacher behaviour and student behaviours are affected towards 
achieving the goals of the school system. In a similar vein, Olaniyan (2006) describes 
instructional supervision as a means to help, guide, stimulate and lead teachers through 
criticism, appraisal and practices in their education and procedures. The author further 
states that the focus here is on teachers’ attitude over other elements that, present 
themselves during the teaching and learning process. Amo (2004) notes that principal-
teachers’ conflict leads to disharmonious working relationship between and among 
teachers which affects teachers’ behaviour towards achieving the goals and 
supervision of the school programme. 
 In school system, the aim of supervision is toward better performance of 
students. Asemah (2010) states that supervision is related to guiding and coordinating 
the work of teachers and school administrators in such a way that students’ learning is 
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facilitated.  However, the researcher is of the view that in schools where principal-
teachers’ conflict persists, teachers would not be advised, praised, encouraged and 
directed as appropriate thereby leading to poor teaching and learning in the class. 
Ajayi and Ayodele (2006) lament that some instructional supervisors lack knowledge 
and competence to carry out the exercise. According to the author instructional 
supervisors were appointed based on their level of involvement in the government of 
the day and not as result of the skills they possessed. 
 There are two main purposes of instructional supervision in schools, 
particularly secondary schools. The Universal Basic Education (UBE) Handbook on 
Training School Supervisors as contained in Ani (2008) states that the purposes of 
instructional supervision are: teacher improvement and non-teacher improvements. 
Thus, Ani lists the following as purposes of instructional supervision in schools: 
i. Certifying that teachers carry out their assigned functions well.  
ii. Ensuring that teachers are competent carrying out their teaching 
responsibilities  
iii. Ensuring that new teachers obtain training to allow them function efficiently on 
the job.  
iv. Making sure that teachers are assisted whenever there is need.  
v. Offering skilled information to the teachers.  
vi.  Guiding teachers on where and how to get instructional materials  
vii. Making available technical assistance to teachers in areas of teaching methods 
and use of instructional materials.  
viii. Making sure that discipline is upheld during classroom instruction.  
58 
 
 
 
ix Suggesting how to perk up on the performance of ineffectual teachers.  
x. Providing an enabling environment to discern teachers with extraordinary 
abilities and qualities (Ani 2008, pp. 217-226). Despite these loudable purposes 
of instructional supervision in schools, it has been observed that principal-
teachers’ conflict does not make it possible for the achievement of these aims 
and objectives of instructional supervision in public senior secondary schools. 
 For a school to progress academically, the school, the teachers, the equipment 
and teaching-learning facilities must be supervised thoroughly. This is because 
teaching is a peculiar and dynamic profession. In support of this, Ukeje (2009) opines 
that a school is a mirror of the society and an agent of societal change. Ukeje further 
asserts that teaching is a process of nation building, and the teacher, an instrument of 
nation building. This indicate that the teacher is accountable for the nation’s destiny 
because there is a strong tie between instructional activities, the performance of the 
students and the development or otherwise of the country. From the foregoing, it is 
clear that when a principal and teachers are in conflict, they may show poor 
commitment to supervision of instruction in the school.        
2.4 Empirical Studies 
 This section deals with empirical studies by various researchers which are 
related to principal-teachers conflict and teachers’ job performance in secondary 
schools. The review is as follows: 
 Fasasi (2011) conducted a study on strategies for enhancing the synergy 
between principals and mathematics teachers in secondary schools in Adamawa State. 
The purposes of the study were to identify probable causes of friction between 
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principals and mathematics teachers in secondary schools. Also to ascertain the 
consequences of friction between principals and mathematics teachers in secondary 
schools. Lastly, to identify strategies that could be employed to enhance the synergy 
between principals and mathematics teachers. Three research questions guided the 
study and three hypotheses were tested. The survey design was adapted for the study. 
The population of the study was 103 mathematics teachers and 37 principals. Data 
were collected using a structured questionnaire. The data were analyzed using mean, 
standard deviation and t-test statistics. The findings of the study revealed that causes 
of friction included; lackadaisical attitude of principals to mathematic teachers’ 
request, domineering attitude of principals, incompetence and mal-administration 
among principals, non-recommendation of in-service training for mathematics 
teachers, mathematics teachers involvement in examination malpractice, organizing 
private lessons for fees and class evading. The results further revealed that 
establishment of democratic relationships, reclaiming problem mathematics teachers, 
impartiality in allocation of responsibility to mathematics teachers by the schools 
principals are among the strategies that could be adapted to reduce friction. The 
researcher recommended that principals and mathematics teachers should be tolerant 
of one another and that they should make conscious efforts to ensure that their schools 
are peaceful and conducive places for teaching and learning.  
The previous study and the present study are related because both studies used 
survey design. The previous study is relevant and also related to the present study in 
that, the recommendation is a call for principals and teachers to be tolerant of one 
another and allow peace a chance to prevail in the school which is an area of interest in 
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the present study. However, the previous study did not cover chi-square (x2) test of 
goodness of fit for data analysis, communication, use of instructional materials, 
planning of lesson notes and supervision of instruction thus, the gap which need to be 
filled hence this study. Lastly, the previous study was conducted in Adamawa State 
while the present study was conducted in North Central zone of Nigeria.    
 Nafees, Masood and Tahirkheli (2012) investigated the reasons of conflict 
among teachers and between teachers and principals and their effects on the student’s 
achievement. The objective of this research study was to facilitate the students to 
understand the knowledge structure in peaceful atmosphere. Two research questions 
were used for the study. The population of the study was 5180 in six colleges for boys 
in Islamabad. One hundred and eighty (180) teachers of the six boys’ colleges of 
Islamabad constituted the sample. Survey research design was used for the study. The 
researcher developed two questionnaires as a research tool one for principals and the 
other for the teachers. All the questionnaires were delivered and received personally. 
The response options of questionnaire were ‘Yes’ , ‘No’ and ‘To Some Extent’.  And 
ninety questionnaire for teachers and 150 for students were prepared. To analyze the 
data, the percentage technique was used. The findings showed that principals and 
teachers are not punctual; principals as well as the teachers have the habit of flattery; 
usually principals have autocratic behaviour with teachers; principal and teachers are 
deficient in their proper performance for duty; teachers mostly waste their time in 
mere gossiping; and principals and teachers show disinterest in their school 
responsibilities. Results further indicated that there is a lack of commitment to teachers 
to their profession; both principals and teachers try to avoid fulfilling their duties 
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honestly; principals do not provide professional guidance to their teaching staff; 
teachers are inefficient to keep discipline in classroom as well as in school. It was also 
found that the teachers deal unfairly in examination; principal often threat teachers to 
spoil their ACR’s; principals use school funds for their own use; principals prohibit the 
teachers from private tuitions; principals as well as teachers demand gifts from 
students. Teachers are interested in private tuition. Findings also revealed that 
principals as well as teachers use school property and students for their personal use; 
there is a violation of rules by the principals and teachers as well; teachers to teachers 
or teachers to principals’ conflict worseness the discipline.  
The current study and the previous study are similar in that they both touch on 
the influence of principal-teachers’ conflict on teachers’ job performance in critical 
areas, for example, in situations of principal/teachers conflict teachers’ deficiency in 
performance and teachers’ mere gossiping in the classroom as well as avoidance of 
fulfilling their duties honestly does not make them to apply discretion and judgement 
as to how best a given textbook can be modified or adapted to meet the needs of the 
class. The previous study and the present study are related because the previous study 
used survey design and the present study has also used survey design. However, the 
previous study did not cover communication use of instructional materials, planning of 
lesson notes, school discipline and supervision of instruction thus, the gap which needs 
to be filled hence, this study. Lastly, the previous study was conducted in Islamabad 
while the present study will be conducted in North Central geo-political zone of 
Nigeria.  
62 
 
 
 
 Andebutop (2016) investigated principals-teachers conflict and management of 
secondary schools in southern Senatorial District of Taraba State. The purpose of the 
study was to find out the effect of principal-teachers’ conflict on staff welfare, staff 
motivation, communication and supervision in management of secondary schools.  
Four research questions and four hypotheses guided the study. Descriptive research 
design was adopted in the study. The population of the study comprised 3,391 teachers 
including principals from 63 secondary schools. Using simple random sampling 
technique, a total of 250 teachers and principals in 20 secondary schools were sampled 
for the study. Principal-Teachers’ conflict Questionnaire (PTCQ) was used for data 
collection. The instrument yielded the reliability of 0.59. Frequency counts and 
percentage distribution were used to present the data on the demographic feature of the 
respondents to answer the research questions, while chi-square was used to analyze the 
data for the study. The findings revealed that principals-teachers’ conflict has 
significant effect on staff welfare, staff motivation, communication and supervision in 
management of secondary schools. Based on the findings of the study, it was 
recommended, among other things, that regular seminars, workshops, symposia and 
conferences should be organised by government to educate principals, teachers and 
students on conflict resolution strategies to enhance the management of secondary 
schools and that there should be free flow of information from top to bottom and 
bottom to top management for effective conflict resolution mechanism.  
The reviewed study is related and relevant to the present study because it 
touches on communication and supervision which are the variables which are used in 
this study. However, the study did not cover other variables considered in this study. 
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For example, teachers’ teaching methods, use of instructional materials, planning of 
lesson notes and willingness to discipline students in this work thus, the gap which 
needs to be filled hence this study. Lastly, the previous study was conducted in 
Southern Senatorial District of Taraba State while the present study will be conducted 
in North Central zone of Nigeria. 
  Nwangwu and Chidiobi (2014) conducted a study on factors responsible for 
principal-teachers conflict in secondary schools in Enugu State, Nigeria. The purpose 
of the study was to determine factors that are responsible for principal-teachers 
conflict in secondary schools in Enugu State. Two research questions guide the study 
and two hypotheses were tested. The survey research design was adopted for the study. 
The population of the study was 329 respondents, made up of principals and teachers 
in 291 secondary schools in Enugu state. Data were collected using a structured 
questionnaire. The data were analyzed using mean, standard deviation and t-test 
statistics at 0.05 level significance. The findings of the study revealed that principal-
teachers’ conflict arises as a result of poor communication in schools. The results of 
the findings further showed that poor teaching environment was responsible for 
principal-teachers’ conflict in secondary schools. The results further revealed that role 
ambiguity and principal’s indifference to teachers’ problems was responsible for 
principal-teachers’ conflict in secondary schools. The study recommended that school 
principals should explore areas that will enhance good working relationship between 
them and the teachers.  
The reviewed study is related and relevant to the present study because it 
touches on communication which is one of the variables used in this study. The 
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previous study and the current study are also related because the previous study used 
survey design and the current study also used survey design. However, the previous 
study did not cover teachers’ teaching methods, use of instructional materials, 
planning of lesson notes, willingness to discipline students and supervision of 
instruction considered in this work thus, the gap which needs to be filled hence this 
study. Also the previous study was conducted in Enugu State, Nigeria while this study 
was conducted in North Central zone of Nigeria.  
Adeyemi (2009) examined principals’ management of conflicts in public 
secondary schools in Ondo State, Nigeria. The purpose of the study was to find out 
whether conflicts were effectively managed by principals of secondary schools. Four 
research questions and four hypotheses guided the study. The population of the study 
comprised 340 teachers including principals from 80 public secondary schools. Using 
simple random, sampling technique, a total of 260 teachers and principals in 80 
secondary schools were sampled for the study. A questionnaire was used to collect 
data for the study.  The data collected were analyzed using percentages and chi-square 
test of goodness of fit was used to test the hypotheses at 0.05 alpha level of 
significance.  The findings showed that conflicts have not been effectively managed by 
principals of schools because of their inability to effectively utilize the strategies for 
resolving conflicts. Based on the findings, it was recommended that principals should 
include the idea of setting up of committees to resolve conflicts; principals should 
allow a free flow of information while communication gap should be prevented; and 
principals should endeavour to make use of dialogue strategy in managing conflicts in 
schools.  
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The previous study and the current study are related in that both of them are 
concerned with principal-teachers conflict as unresolved conflict results in 
communication break down in the school which could influence teachers’ job 
performance in areas of communication negatively. Also, survey design was adopted 
in both studies. However, the previous study did not cover teachers’ teaching methods, 
use of instructional materials, planning of lesson note, willingness to discipline 
students and supervision of instruction which are variables in the present study. Also 
this study is in North Central zone of Nigeria while the previous study was carried out 
in public senior secondary school in Ondo State, Nigeria.  
Uchendu, Anijaobi-Idem and Odigwe (2013) investigated the relationship that 
exists between principals’ conflict management and organisational performance in 
Cross River State, Nigeria. The purpose of the study was to find out the relationship 
between principals’ conflict management in terms of principal-teachers’ conflict, 
teacher-students’ conflict and organizational performance. Three research questions 
and three hypotheses guided the study. The population of 5,410 secondary school 
teachers from 85 secondary schools was used for the study. Ex-post facto research 
design was adopted. Stratified random sampling technique was used to sample 500 
teachers from 40 schools.  Data were generated using Conflict Management and 
Organizational Performance Questionnaire (CMOPQ). The instrument was a 4-point 
Liken type scale consisting 32 items. Pearson Product Moment Correlation Coefficient 
Analysis was used in analysing the data. The result of the analysis revealed that there 
was a significant relationship between principals’ conflict management in terms of 
teacher-teacher conflict (PTC), teacher-student conflict (TSC), principal-teachers’ 
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conflict (PTC) and organisational performance. The findings further showed that the 
principals’ conflict management strategies are crucial for the attainment of 
organizational goals and objectives. In other words, if the principal is not 
knowledgeable in conflict resolution strategies, it will affect the performance of 
teachers and students negatively but if conflict is constructively managed, it will 
enhance organisational performance. This implies that any destructive conflict or 
unresolved conflict among teachers that is not well managed by the principal can 
affect the organisational performance negatively and the achievement of the goals and 
objectives of the school. Based on the findings, it was recommended that the 
government at the state level in collaboration with educational managers should 
organise conflict resolution capacity building workshops for secondary school 
principals and teachers to enlighten them on conflict management strategies. The 
previous study and the present study are related because they are concerned with how 
principal-teachers’ conflict could influence teachers’ job performance negatively in 
areas of planning of lesson notes. However, other variables not covered in the previous 
work but are covered in this work include: teachers’ teaching methods, 
communication, use of instructional materials, willingness to discipline students and 
supervision of instruction. Also this study adopted survey design while the previous 
study adopted ex-post facto research design. Again, the previous study was done in 
Cross River State while this study is in North Central zone.   
Abubakar (2007) conducted a study on school crisis and teachers’ job 
performance in Southern senatorial district of Taraba State. The purpose of the study 
was to examine the impact of crisis on teachers’ job performance in secondary 
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schools. Four research questions and four hypotheses guided the study. The descriptive 
survey design was used for the study. The population of the study comprised of 2,378 
teachers from 63 secondary schools. The sample of 457 teachers was taken from 
2,378. The instrument used for data collection was a structured questionnaire.  Chi-
square (x2) goodness-of-fit was used to analyze the data. The finding showed that lack 
of material resources (instructional materials inclusive) was the major impact of 
conflict among teachers and that it also reduces performance effectiveness among 
them. The study recommended provision of adequate materials for the teachers and 
prompt resolve of school conflict to avoid its undesirable impact. The study is relevant 
to this study because it touches on lack of material resources (instructional materials 
inclusive) as the major impact of conflict among teachers. However, there are other 
variables not covered in the previous work but will be covered in the current work. 
These are: teachers teaching methods, communication, planning of lesson notes, 
willingness to discipline student and supervision of instruction. The previous study 
was conducted in southern senatorial district of Taraba State while this study will be 
conducted in North Central zone of Nigeria. That is the gap this study covers. 
 Oluwole and Pinga (2017) investigated the impact of principal-teachers’ 
conflict on the management of discipline in secondary schools in Gboko Education 
Zone of Benue State. The purpose of the study was to find out the impact of principal 
teachers’ conflict on the management of truancy in secondary schools. Two research 
questions and two hypotheses guided the study. The researcher used descriptive survey 
research design for the study. The population was 1,729 teachers from 162 secondary 
schools. Two hundred and sixteen teachers were sampled for the study. Using 
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proportionate stratified random sampling technique. Mean and standard deviations 
were used to answer the research questions, while chi-square test of goodness-of-fit 
was used to test the hypotheses at 0.05 level of significance. The findings showed that 
principal-teachers’ conflict significantly impacts negatively on the management of 
truancy in secondary schools. The results further revealed that principal-teachers’ 
conflict has significant negative impact on examination malpractice in secondary 
schools. It was recommended that principals and teachers should not allow their 
disagreements to affect students and the general society. They should therefore, pay 
more attention in monitoring students’ attendance to avoid students playing truancy. 
The revealed study is relevant to the present study because it touches on truancy as a 
negative aspect of discipline which is one of the variables used in this study. However, 
the study did not cover teachers’ teaching methods, communication, use of 
instructional materials, planning of lesson notes and supervision of instruction which 
are other variables considered in this work thus, the gap which needs to be filled hence 
this study. 
 Mallum (2009) conducted a study on instructional supervisory role of 
principals and its impact on teachers’ performance in Bukuru Local Government Area 
of Plateau State. The purpose of this study was to ascertain the impact of classroom 
visitation and observation by principals on teachers’ academic performance. Four 
research questions and four hypotheses guided the study. Descriptive survey design 
was adopted for the study. The population of the study was 2,140 secondary school 
teachers drawn from 8 secondary schools. A total of 300 teachers were used as sample 
for the study. The data were collected using a structured questionnaire. The data were 
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analysed using descriptive statistics of percentages, mean and frequency counts to 
answer research questions. Chi-square (x2) was used in testing the hypotheses at 0.05 
level of significance. The findings from the study revealed that schools where 
principals visit classrooms to observe teachers perform better than those schools where 
classroom visitation and observation is not carried out by principals. It was therefore 
recommended that classroom visitation and observation should be done regularly by 
principals because it makes teachers and students alert on their works, such principals 
would also be able to check teachers’ lesson note preparation and find out the progress 
of students, where lapses are found, necessary corrections will be offered to minimize 
future occurrence on teachers. This shows that supervision makes teacher performance 
to be better; which is in consonance with this study. The study is relevant to this study 
because if there is principal-teachers’ conflict in the school it would discourage 
principals to visit classroom to observe teachers in their classes thereby influencing 
teachers’ job performance in areas of supervision negatively. 
Too, Kimutai and Kosgei (2012) conducted a study on impact of head teachers’ 
supervision of teachers on students’ academic performance in schools in Bureti 
District of Kenya. The purpose of the study was to examine the influence of 
supervision of teachers by head teachers on students’ academic performance. Four 
research questions and four hypotheses guided the study. The descriptive survey 
design was used for the study. The population of the study comprised 627 teachers 
from 62 schools. 396 teachers were used as sample for the study. Questionnaire was 
used to collect data and data was analyzed using means and standard deviations and 
chi-square. The findings revealed that all the head teachers interviewed were 
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professionally qualified for their jobs. The authors concluded that there existed 
positive relationships between head teachers supervision of records of work covered, 
inspection of schemes of work and students progress reports, ensuring attendance of 
all lessons and asking for reports at the end of every work and performance of students 
at examinations. Recommendations were that head teachers should develop a time 
frame work within which teachers make examinations and hand over students’ marks 
for their consumption and necessary actions. One of the findings showed that effective 
supervision of teachers by the head teacher enhance teaching and learning which in the 
long run improve students’ performance. This study is relevant here because when 
there is principal-teachers’ conflict in secondary school, it would not make it possible 
for head teachers to supervise teachers’ effectively thereby influencing teachers’ job 
performance in areas of supervision negatively. 
2.5 Summary  
 This study is anchored on human needs theory and games theory. The 
assumptions/principles of human needs theory is that all human beings have basic 
needs and the denial and frustration of these needs by other groups or individuals 
could affect them immediately or later and could lead to conflict. The 
assumptions/principles of games theory on the other hand is that each players will 
pursue the strategies that help him or her to achieve the most profitable outcome in 
every situation. Principals need to recognize the presence of their staff and relate well 
with them; build a dynamic relationship free from disagreement and mobilize staff 
efforts for the purpose of achieving the goals of education and not that of individual 
benefit alone. 
71 
 
 
 
 Conceptually, the review highlighted conflict and teachers’ job performance as 
it relates to teachers’ teaching methods, communication, regular assessment of 
students, use of instructional materials planning of lesson notes, ability to discipline 
students and supervision of instruction in public senior secondary schools. The review 
revealed that scholars have common views on principal-teachers’ conflict and its 
influence on teachers’ job performance. It was found from the review that in situations 
of principal-teachers’ conflict, principals would not supply adequate instructional 
materials to schools and teachers also would not improvise instructional materials for 
use in schools. Teachers’ teaching methods, communication, planning of lesson notes, 
willingness to discipline students and supervision of instruction are influenced 
negatively leading to non achievement of school set goals.  
 Further more, the review found that many researchers have written on the 
current topic. However, all the writers omitted some critical areas, that is to research 
into the influence of principal-teachers’ conflict on teachers’ teachers’ teaching 
method, communication, use of instructional materials, planning of lesson notes, 
school discipline and supervision of instruction in public senior secondary schools in 
the North Central Zone of Nigeria.  The previous studies did not cover chi-square (x2) 
test of goodness of fit for data analysis, teaching method, school discipline, 
communication, use of instructional materials, planning of lesson notes and 
supervision of instruction thus the gap which need to be filled hence this study. 
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CHAPTER THREE 
RESEARCH METHOD 
3.1 Introduction 
This chapter describes the research design, area of study, population, sample 
and sampling, instrumentation, validation of instrument, reliability, method of data 
collection and method of data analysis. 
3.2 Research Design  
 The researcher used descriptive survey research design. According to Nwana 
(2013), survey design is one in which a group of people or items are studied in its 
natural setting by collecting, analyzing and interpreting data from people considered to 
be a representative sample of the entire population. This design does not aimed at 
discovering new phenomena, but it is concerned with conditions or relationships that 
exists, practices that prevail, belief, points of view or attitudes that are developing 
about a given population. 
 The design enabled the researcher to investigate the influence of principal-
teachers conflict on teachers’ job performance in North Central Zone of Nigeria. This 
design is most suitable for the study because survey research design serves as a 
representative sample of the entire population which is studied and the findings 
generalized to the entire population (Emaikwu, 2015). 
3.3 Area of Study  
 The area chosen for this study was North Central Zone of Nigeria. The zone 
forms the Middle Belt that binds Northern and Southern Nigeria together. It consists of 
Benue, Kogi, Kwara, Nasarawa, Niger and Plateau states and the Federal Capital 
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Territory (FCT), Abuja. The area is bounded to the west by Republic of Benin, to the 
east by Taraba State, to the north by Kastina, Bauchi, Zamfara and Kebbi States and to 
the south by Cross River, Oyo, Ekiti, Edo, Ebonyi and Enugu States. The major rivers 
that pass through the states that make up the area include River Benue that crosses 
both Kogi and Benue States and River Niger that crosses Kogi and Niger States. The 
two rivers form the confluence beach at Lokoja, the capital of Kogi State. These 
natural resources provide jobs for the people around these riverine areas such as fisher 
men and farmers.  
The area has multi-ethnic groups and it is largely populated by minority ethnic 
groups like: Tiv, Idoma, Igede, Igala, Ebira, Alago, Mada-Eggon, Panda, Gbagyi, 
Berom, Angas, Tarok Mangu, Ified, Fulani, Yoruba, Muye and Nupe, Gwndara among 
others and stretches across the country’s longitude of 50E and 100E as well as latitude 
of 70301N and 100N respectively (www.mapsofworld.com/lat_long/nigeria-lat-
long.html). The public secondary schools which are the researcher’s focus are owned 
by the government. Benue State has 278 state secondary schools; Kogi State has 290, 
Kwara State has 237 secondary schools, Nasarawa State has 212 secondary schools, 
Niger State has 248 secondary schools, Plateau State has 305 secondary schools and 
FCT has 160 secondary schools. (Teaching Service Board in each of the states in 
North Central Zone of Nigeria, 2017). 
 Economically, the people of the area are predominantly farmers and fishermen 
however, a few of them engage in hunting; others are involved in metal work, 
especially in Niger, Kwara and Plateau States. There are also factories littered among 
the states of the North Central, Nigeria. The area is also blessed with rich fertile land 
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for agriculture and mineral deposits. It has some tourist attractions such as the water 
falls, Zume Rock, Imoleboja Rock Shelter, Ogunjokoro, Kainji Lake, National Parks 
and Agbonna Hill in Kwara State. The major religions practised in this area are 
Christianity and Islam. 
 The choice of this area for the topic, influence of principal-teachers’ conflict on 
teachers’ job performance in public senior secondary schools is because there is 
increased frequent principal-teachers’ conflict in public senior secondary schools in 
the study area. This is based on the researchers’ observation in the study area. The aim 
of this work is to fill in the gaps between the reviewed works and this work.  It is 
against this background of increased frequent principal-teachers conflict in secondary 
schools that the researcher finds it imperative to conduct a research to find out the 
influence of principal-teachers’ conflict on teacher’s job performance in the North-
Central zone of Nigeria. 
3.4 Population  
 The population of the study was made up of 34,473 teachers in 1,949 public 
secondary schools in the North Central Zone of Nigeria (Federal Ministry of 
Education, 2017) (Appendix C, p.142). The respondents comprised all the teachers in 
the study area. The choice of teachers in the public secondary schools in the North 
central zone of Nigeria is based on the fact that these teachers are directly affected by 
principal-teachers’ conflict in the study. These teachers are also better educated and 
experienced to give the accurate information needed for the study. 
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3.5 Sample and Sampling  
The sample for the study comprised 1034 or 3% of the 34473 teachers drawn 
from 148 schools which is 5% of the 1,949 public secondary schools. This sample size 
was considered appropriate based on Morgan (2006) table for sample size. (Appendix 
C, p. 142).  Multi-stage sampling procedure was adopted. The sampling of schools was 
by proportionate sampling. The proportionate random sampling technique where the 
population was divided into strata for sampling was used. This was based on the 
population of schools in each state. Therefore, 3% of 34473 teachers (1034 teachers) 
and 5% of 1949 public secondary schools constituted the sample (Appendix C 142).  
 The first stage which used proportionate stratified random sampling of schools 
was on the basis of different states with varying number of schools using sample 
fraction 0.5 representing 5% of schools from each of the six states and FCT Abuja. 
They were sampled to ensure that the six states and FCT Abuja were represented 
proportionately. Five per cent of the schools from each of the six states and Federal 
Capital Territory was sampled to ensure that all the states were evenly represented. 
The proportionate stratified random sampling technique is a technique whereby the 
sub-groups in a population are proportionately represented in the sample. This 
technique is appropriate to this study because the population of schools consist of six 
states and FCT Abuja that were represented proportionately in the sample; that is 
Benue, Kogi, Nasarawa, Niger, Kwara, Plateau and Federal Capital Territory (see 
Appendix C 142). This certified Cooper and Schneider (2006) criteria for the usage of 
stratified random method for increased sample’s efficiently, statistical and adequacy of 
data analyzing the various sub-populations or strata and the usage of different research 
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methods and procedures for different strata. In addition, the proportionate stratified 
sampling was used in this study to ensure that the states with their different numbers of 
schools and teachers were represented adequately. 
 The second stage was done using incidental simple random sampling technique 
to pick teachers from schools in the six states and FCT Abuja. This was done to enable 
all the teachers in the selected schools to have equal opportunity of being used for the 
study. 
The researcher also used the interview schedule for the study. Eighty (80) 
principals were interviewed in 40 schools, that is, two principals per school. Their 
responses were coded and recorded for analysis. On the whole, the interview was 
conducted using four questions – one each on the variables of the study (See, 
Appendix B p.139). 
3.6 Instrumentation 
 The instrument that was used to collect data for this study were Principal-
Teachers’ Conflict and Job Performance Questionnaire (PTCJPQ) and Interview 
Schedule for Teachers (IST). The instrument was developed by the researcher using 
the variables of teachers’ job performance interms of teachers’ teaching method, 
communication, use of instructional materials, planning of lesson notes, school 
discipline and supervision of school. The PTCJPQ was divided into Sections A and B. 
Section A contained information on the personal data of the respondents. Section B 
was divided into six clusters: A, B, C, D, E and F. It had 30 items on influence of 
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principal-teachers conflict on teachers’ job performance in public senior secondary 
schools. 
Cluster A had five items on teachers’ teaching methods. Cluster B consisted of 
five items on teachers’ communication. Cluster C had five items on teachers’ use of 
instructional materials. Cluster D consisted of five items on teachers’ planning of 
lesson notes. Cluster E comprised five items on teachers’ school discipline. Cluster F 
consisted of five items on teachers’ supervision of school materials. 
 A 4-point rating scale with the response mode of Strongly Agree (SA -4), 
Agree (A -3), Disagree (D -2), Strongly Disagree (SD -1) respectively was used for the 
responses section B of the instrument. This scale was chosen because of its flexibility 
which was appropriate for measuring the items of the variables of the study (Appendix 
A, p.135). 
 The researcher made Interview Schedule for Teachers (IST) contained 24 
questions, one each on teaching method, communication, use of school materials, 
planning of lesson notes, school discipline and supervision of teachers’ job 
performance in school. Questionnaire and interview schedule complemented each 
other, such that what one could not bring out, the other did. Interview schedule was 
used as a tool to collect views from the respondents on the influence of principal-
teachers conflict on teachers’ job performance in public senior secondary schools. This 
semi-structured interview which contained six questions, one from each variable on 
teachers’ job performance in areas of teachers’ teaching methods, communication, use 
of instructional materials, planning of lesson notes, willingness to discipline students 
and supervision of instruction in public senior secondary schools. Teachers from the 
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secondary schools participated in the oral interview to check opinions of respondents 
in the structured questionnaire.  
3.6.1 Validation of Instruments  
 To ensure the face validity of the instruments, the researcher presented them 
for face validation to four experts, two in measurement and evaluation and two experts 
in educational management all from Benue State University, Makurdi. The experts 
used A 4-point rating scale with the response mode of strongly agree (SA-4), Agree 
(A-3), Disagree (D-2), Strongly Disagree (SD-1) respectively as a tool for validation 
of the instruments. They examined each of the items in the principal-teachers’ conflict 
questionnaire (PTCQ) and interview schedule for principals ((ISP) and made 
comments on their suitability or ambiguity, with a view to correcting any mistake. For 
instance, unclear questions, wrongly conceived ideas, missing information and other 
observed errors were corrected by these experts. Their comments, suggestions and 
corrections were effected on the final edition of instruments for data collection 
(Appendix E, p.155)  
3.6.2 Reliability   
 A pilot test was conducted on 40 teachers in two different secondary schools 
other than the schools to be used for the actual study in North Central Zone, Nigeria. It 
enabled the researcher to establish the internal consistency of the instrument. The 
instrument were good for the test because they were consistent. Copies of the 
questionnaire were distributed to the 40 respondents. The 40 respondents comprised 
20 teachers from Mount St. Gabriel’s Secondary School, Makurdi and 20 teachers 
from Federal Government College, Gboko all in Benue State.  
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Cronbach Alpha was used to test the reliability of the instrument. The result of 
the study by cluster yielded the following: Cluster A .94; Cluster B .92, cluster C; 
Clusters D .85; Cluster E .90, while Cluster F .87 and Cluster G .70. On the whole, the 
result of the trial test yielded an alpha co-efficient of 0.88. This was considered high 
enough to determine that the instrument is reliable for the study. This is justified in 
accordance with the recommendations of Cronbach as sited in Banka (2016) that a 
questionnaire should be considered reliable if the coefficient yielded is above 0.05  
(Appendix D, p.146). 
3.7 Method of Data Collection  
 In view of the large geographical location of the respondents of the study, the 
researcher engaged six research assistants. They are teachers in public senior 
secondary schools in the study area. They were suitable because of their education and 
experience in their various schools in the area of study. They assisted in administration 
and collection of the questionnaire in the sampled schools. The choice of the research 
assistants was based on their level of education and state of origin. The research 
assistants were properly briefed to understand some technical terms used in the 
questionnaire so as to properly assist the researcher in the distribution and collection of 
the questionnaire. Each of the six assistants was evenly attached to sampled secondary 
schools. A total of 1,034 copies of the instrument was administered to the respondents 
and retrieved immediately. The copies of the questionnaires were collected on the 
spot. Where this was not possible, the respondents were given a maximum of four 
days to allow them adequate time to complete the questionnaire. This was to avoid 
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copies loss. One thousand and thirty-four questionnaires were successfully retrieved 
and were used for data analysis. 
 The researcher also conducted an interview with teachers on influence of 
principal-teacher’s conflict on teachers’ job performance in public senior secondary 
schools. It was a face-to-face interview and involved 80 teachers. The researcher was 
assisted by the research assistants in the area of study. The results were collected at the 
spot. This was to further probe their responses in the questionnaire. The data collection 
process lasted for one day in each school. In all, 14 days were used for data collection. 
Their responses were recorded for analysis purpose. 
3.8 Method of Data Analysis  
 The researcher used descriptive statistics of percentages, mean ratings and 
standard deviation to answer the research questions. The 4-point rating scale of SA, A, 
D and SD was used to score the responses (4-1) on the continuum. The decision was 
based on 3.50-4.00 strongly agree (SA), 2.50-3.49 agree (A), 1.50-2.49 disagree (D) 
and 0.50-1.49 strongly disagree (SD). Inferential statistics of chi-square (2) of 
goodness-of-fit was used to test the null hypotheses at 0.05 level of significance. The 
chi-square test of goodness-of-fit was used to ascertain the influence of the 
independent variable(s) on the dependent variable.  The use of chi-square (2) of 
goodness-of-fit is appropriate because it is used when the researcher has two 
categorical variables from a single population (Stats, 2017). Chi-square (2) was used 
to test the six hypotheses at 0.05 alpha level of significance. The decision was that if 
the calculated (2) value is greater than the P. value, the null hypothesis will be 
rejected. Also, responses generated from the interview schedule were analyzed using 
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simple percentages and charts to represent the magnitude of the varying opinion. The 
decision was that if items scores are above 50% is considered positive influence while 
item scores below 50% is considered negative influence. (Appendix F P. 159).  
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CHAPTER FOUR 
INTERPRETATION, ANALYSIS AND DISCUSSION OF FINDINGS 
4.1  Introduction  
This chapter deals with result of the analyzed data collected. The results are 
presented in accordance with objectives, research questions and hypotheses of the 
study 
4.2  Data presentation, Analysis, and Interpretation 
The researcher administered 1034 copies of questionnaires to respondents all 
the copies administered were returned representing 100% and data were presented tag 
to method of data analysis. Decision range: 3.50-4.00 strongly agree (SA), 2.50-3.49 
agree (A), 1.50-2.49 disagree (D) and 0.50-1.49 strongly disagree (SD). 
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4.2.1 Demographic Characteristics of Respondents 
Table 1  
Distribution of Respondents According to State  
Item 
no 
States Frequency Percent. 
(%) 
1 
 
Benue 153 14.8 
2 Kogi 147 14.2 
3 Kwara 213 20.6 
4 Nasarawa 97 9.4 
5 Niger 116 11.2 
6 Plateau 128 12.4 
7 FCT-ABUJA 180 17.4 
 Total 1034 100.0 
Source: Researcher’s Field Survey Results (2018).  
Table 1 reveals that 153 respondents representing 14.8% of the respondents 
were from Benue State, 147 representing 14.2% are from Kogi, 213 respondents 
representing 20.6% are from Kwara, 97 respondents representing 9.4% indicated that 
they are from Nasarawa, 116 respondents representing 11.2% are from Niger, and 128 
representing 12.4% are  from FCT-Abuja.  
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Research Question One: What is the influence of principal-teachers’ conflict on 
teachers’ teaching methods in public senior secondary schools in North Central zone 
of Nigeria?  
Table 2 
Mean and Standard Deviation Scores of Influence of Principal-Teachers’ Conflict on 
Teachers’ Teaching Methods in Public senior Secondary Schools in North Central 
zone of Nigeria 
Item 
no 
Items Description N SA A D SD Mean S.D Dec. 
1 In my school, principal-teachers’ 
conflict makes them feel reluctant 
to use project method of teaching.  
1034 
 
270 
 
540 
 
112 
 
112 2.94 .89 Agree 
2 When a principal is in conflict 
with teachers, it makes it difficult 
for teachers to use demonstration 
method in the teaching of physical 
things.  
 
1034 
 
 
670 
 
 
294 
 
 
42 
 
 
28 
 
3.55 
 
.70 
 
Strongly 
Agree 
3 When a principal is in conflict 
with teachers, he/she does not 
allow them to take students out for 
field trips. 
1034 
 
488 
 
 
266 
 
182 
 
98 
3.11 1.01 Agree  
4 Principal-teachers’ conflict makes 
it difficult for them to organize 
students to discuss in groups in the 
school. 
1034 
 
297 
 
425 
 
164 
 
148 
2.84 1.00 Agree  
5 In my school, principal-teachers’ 
conflict does not allow them free 
hand to use a method he/she 
considers suitable for particular 
students under particular 
conditions.  
1034 
 
 
343 
 
 
511 
 
 
92 
 
 
88 
3.07 .87 Agree  
 Clusters      3.10 0.89 agree 
Source: Researcher’s Field Survey Results (2018). 
Table 2 shows computation of mean and standard deviation scores of influence 
of principal-teachers’ conflict on teachers’ teaching methods in public senior 
secondary schools in North Central Zone of Nigeria. Items 1-5 have mean scores of 
2.94, 3.55, 3.11, 2.84, 3.07 respectively and the cluster mean is 3.10. these clearly 
show that respondents agreed that items 1-5 are influence of  principal-teachers’ 
conflict on teachers’ teaching methods in public secondary schools in North Central 
zone of Nigeria. The corresponding standard deviation scores are .89, .70, 1.01, 1.00, 
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.87, 0.89 for the cluster. The low standard deviation scores implies that the respondent 
responses are close or homogeneous. From the interpretation of result it was concluded 
that item 1-5 are the influence of principal-teachers’ conflict on teachers’ teaching 
methods in public senior secondary schools in North Central zone of Nigeria. 
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Table 3  
Frequency Table of Interview Responses of Teachers’ Teaching Method 
Item 
no 
Interview Description Freq. Percent. 
(%) 
1 Teachers become emotionally unstable and this 
influence their teaching method in the class 
20 25.0 
2 Teachers ignore suggestions on alternative and 
more effective methods of teaching 
40 50.0 
3 Principal-teachers’ conflict negatively 
influence the use of textbooks as teachers avoid 
guiding students 
5 6.3 
4 Teachers feel reluctant to organize students to 
discuss in groups in the school 
15 18.8 
 Total 80 100.0 
Source: Researcher’s Field Survey Results (2018). 
 
 
Figure 2  
Bar chart of interview responses of principal-teachers’ conflict on teachers’ teaching 
method 
Figure 2 shows the result of the interview schedule on the influence of 
principal-teachers’ conflict on teachers teaching method. The result reveals that 
20(25.0%) respondents suggests that teachers become emotionally unstable and this 
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influences their teaching method in the class, 40(50.0%) said teachers ignored 
suggestions on alternative and more effective methods of teaching, 5(6.3%) opined 
that principal-teachers’ conflict negatively influence the use of textbooks as teachers 
avoid guiding students while 15(18.8%) reiterated that teachers feel reluctant to 
organize students to discuss in groups in the school. The result above imply that 
respondents agree principal-teachers’ conflict influence teachers’ teaching methods in 
Public schools.  
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Research Question Two: In what ways does principal-teachers’ conflict influence 
teachers’ communication in public senior secondary schools? 
Table 4 
Mean and Standard Deviation Scores of ways Principal-Teachers’ Conflict 
Influence Teachers’ Communication in Public Senior Secondary Schools 
Item 
no 
Items description N SA A D SD Mean Std. D. Dec. 
6 Principal-teachers’ conflict makes 
briefings difficult and full of tension 
in the school. 
1034 
 
468 
 
356 
 
127 
 
83 3.17 .93 Agree  
7 In my school, principal-teachers’ 
conflict makes roundtable 
discussions difficult and always end 
up in crisis. 
1034 
 
352 
 
431 
 
150 
 
101 
3.00 .94 Agree  
8 Principal-teachers’ conflict makes 
teaching difficult in the school. 1034 
 
426 
 
 
389 
 
142 
 
77 3.13 .91 Agree  
9 In our school, principal-teachers’ 
conflict makes it difficult for 
teachers to carry out instructions in 
the school. 
1034 
 
372 
 
403 
 
159 
 
100 
3.01 .95 Agree  
10 In my school, principal-teachers’ 
conflict leads to poor 
communication between them. 
1034 
 
165 
 
652 
 
120 
 
97 2.86 .79 Agree  
 Clusters      3.03 0.90 Agree  
Source: Researcher’s Field Survey Results (2018). 
Table 4 shows computation of mean and standard deviation scores on ways 
principal-teachers’ conflict influence teachers’ communication in public senior 
secondary schools. The mean scores are 3.17, 3.00, 3.13, 3.01, 2.86 and cluster mean 
is 3.03, indicating that respondents agreed that items 6-10 are the ways principal-
teachers’ conflict influence teachers’ communication in public secondary schools.  The 
corresponding low negative standard deviation scores of .93, .94, .91, .95, .79 for item 
6-10 respectively and 0.90 for the cluster implies that the respondents are convergent 
or close in their responses. It was therefore concluded that the items listed are the ways 
principal teachers’ conflict influence teachers communication in public secondary 
schools in North central zone of Nigeria.  
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Table 5 
Frequency Table of Interview Responses of Principal-Teachers’ Conflict on Teachers’ 
Communication 
Item no Interview Description Freq. Percent. 
(%) 
1 Teachers keep secret vital information to 
themselves 
30 37.5 
2 It lead to communication breakdown in the school 25 31.3 
3 Teaching becomes difficult in the school 12 15.0 
4 Roundtable discussions becomes difficult in the 
school 
13 16.3 
 Total 80 100.0 
 
 
 
 
Figure 3  
Bar chart of interview responses of principal-teachers’ conflict on teachers’ 
Communication 
Figure 3 represent the result of the interview schedule of principal-teachers 
conflict on communication. The result reveals that 30 of respondents representing 
37.5% observed that teachers keep secret vital information to themselves, 25(31.3%) 
seen that, it may lead to communication breakdown in the school, 12(15.0%) are of the 
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view that teaching becomes difficult in the school and 13(16.3%) pointed out that 
roundtable discussion becomes difficult in the school. This result imply that 
respondents agree that principal-teachers conflict influence communication.  
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Research Question Three: In what ways does principal-teachers’ conflict influence 
teachers’ use of instructional materials in public senior secondary schools? 
Table 6  
Mean and Standard Deviation Scores of ways Principal-Teachers’ Conflict Influence 
Teachers’ use of Instructional Materials in Public Senior Secondary Schools 
Item no Items description N SA A D SD Mean Std. D. Dec. 
11 When a principal is in conflict with 
teachers and instructional materials 
are inadequate, they insight students 
against school management. 
1034 
 
 
513 
 
 
347 
 
 
111 
 
 
63 
3.27 .88 Agree  
12 Principal-teachers’ conflict makes it 
difficult for teachers to improvise 
instructional materials in the school. 
 
1034 
 
 
310 
 
 
 
508 
 
 
142 
 
 
74 
 
3.02 
 
.85 
 
Agree  
13 In my school, when a principal is in 
conflict with teachers, he/she does not 
provide instructional materials to 
them. 
1034 
 
 
426 
 
 
 
 
417 
 
 
126 
 
 
65 3.16 .87 Agree 
14 In my school, when a principal is in 
conflict with teachers, he/she issue 
queries to those who do not improvise 
instructional materials. 
 
1034 
 
 
252 
 
 
 
499 
 
 
163 
 
 
120 
 
2.85 
 
.92 
 
Agree  
15 When a principal is in conflict with 
teachers, he/she makes it difficult for 
them to participate in the distribution 
of instructional materials to classes 
1034 
 
 
349 
 
 
540 
 
 
72 
 
 
73 
3.13 .82 Agree  
 Clusters      3.09 0.87 Agree  
Source: Researcher’s Field Survey Results (2018). 
Table 6 shows computation of mean and standard deviation scores of ways 
Principal-teachers’ conflict influence teachers’ use of instructional materials in public 
senior secondary schools. The mean result reveals 3.27, 3.02, 3.16, 2.85, 3.13 for items 
11- 15 respectively and a cluster mean score of 3.09 indicating that the respondents 
agreed that items 11-15 are influence of principal-teachers’ conflict on teachers’ use of 
instructional materials in public senior secondary schools. From the result it was 
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therefore concluded that items 11-15 are ways principal-teachers’ conflict influenced 
teachers’ use of instructional materials in public senior secondary schools.  
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Table 7  
Frequency Table of Interview Responses of Principal-Teachers’ Conflict on Teachers’ 
Use of Instructional Materials 
Item 
no 
Interview Description Freq. Percent. 
(%) 
1 It does not promote teachers’ initiative to improve 
instructional materials 
8 10.0 
2 Teachers do not regularly refer students to the 
available instructional materials 
25 31.3 
3 It reduces performance effectiveness among teachers 40 50.0 
4 Teachers insight students against school management 7 8.8 
 Total 80 100.0 
 
 
 
Figure 4  
Bar chart of interview responses of principal-teachers’ conflict on teachers’ use of 
instructional materials 
Figure 4 reviewed interview schedule of principal-teachers conflict on 
teachers use of instructional materials, the result implies that 8(10.0%) respondents 
submitted that principal-teachers conflict does not promote teachers’ initiative to 
improve instructional materials, 25(31.3%) responded that teachers do not regularly 
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refer students to available instructional materials, 40(50.0%) observed that, it reduces 
performance effectiveness among teachers and 7 (8.8%) identified that teachers insight 
students against school management. The result above imply that respondents agreed 
that principal-teachers conflict influence teachers’ use of instructional materials.  
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Research Question Four: What is the influence of principal-teachers’ conflict on 
teachers’ planning of lesson notes in public senior secondary school? 
Table 8  
Mean and Standard Scores Influence of Principal-Teachers’ Conflict on Teachers’ 
Planning of Lesson Notes in Public Senior Secondary School 
Item no Items description N SA A D SD Mean Std. D. Dec. 
16 Principal-teachers’ conflict makes 
them ignore planning of lesson 
notes in the school. 
1034 
 
468 
 
356 
 
127 
 
83 3.17 .93 Agree  
17 In our school, when a principal is in 
conflict with teachers, he/she is 
always insensitive to their planning 
of lesson notes. 
 
 
1034 
 
 
 
416 
 
 
 
 
402 
 
 
 
115 
 
 
 
101 
 
3.10 
 
.95 
 
Agree  
18 Principal-teachers’ conflict makes 
he/she insists on marking their 
lesson note books regularly. 
1034 
 
453 
 
392 
 
112 
 
77 3.18 .90 Agree  
19 When a principal is in conflict with 
teachers, it makes them not to plan 
lessons notes promptly in the 
school. 
 
1034 
 
 
476 
 
 
 
294 
 
 
159 
 
 
105 
 
3.10 
 
1.01 
 
Agree  
20 Principal-teachers’ conflict does 
not make them prepare a lesson 
note before teaching in the school. 
1034 
 
 
253 
 
 
481 
 
 
157 
 
 
143 2.82 .96 Agree  
 Clusters      3.07 0.95 Agree  
Source: Researcher’s Field Survey Results (2018). 
Table 8 shows computation of mean and standard deviation scores of influence 
of principal-teachers’ conflict on teachers’ planning of lesson notes in public senior 
secondary schools. The mean result reveals 3.17, 3.10, 3.18, 3.10, 2.82 and cluster 
mean score of 3.07 indicating that the respondents agreed that items 16-20 are 
influence of principal-teachers’ conflict on teachers’ planning of lesson notes in public 
secondary schools.  From the result it was therefore concluded that items 16-20 are 
ways principal-teachers conflict influenced teachers’ planning of lesson notes. 
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Table 9  
Frequency Table of Interview Responses of Principal-Teachers’ Conflict on Teachers’ 
Planning of Lesson Notes 
Item 
no 
Interview Description Freq. Percent. 
(%) 
1 There is lack of zeal in teachers’ planning of lesson 
notes 
21 26.3 
2 Teachers can plan the lesson notes but would not 
effectively utilize it in the class 
18 22.5 
3 Teachers do not plan lesson notes promptly in the 
school 
10 12.5 
4 Teachers always ignore passing their lesson notes 
books for marking regularly 
31 38.8 
 Total 80 100.0 
 
 
Figure 5  
Bar chart of interview responses on principal-teachers’ conflict on teachers’ planning 
of lesson notes 
Figure 5 reviewed interview schedule of principal-teachers’ conflict on 
teachers’ planning of lesson notes which reveals that 21(26.3%) opined that there is 
lack of zeal in teachers’ planning of lesson notes, 18(22.5%) said teachers can plan the 
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lesson notes but would not effectively utilize it in the class, 10(12.5%) suggests that 
teachers do not plan lesson notes promptly in the school and 31(38.8%) reiterated that 
teachers always ignore passing their lesson notes books for marking regularly. The 
above result imply that principal-teachers’ conflict influence teachers’ planning of 
lesson notes. 
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Research Question Five: What is the influence of principal-teachers’ conflict on 
teachers’ willingness to discipline students’ in public senior secondary schools? 
Table 10  
Mean and Standard Deviation Scores of Influence of Principal-Teachers’ Conflict on 
Teachers’ willingness to Discipline Students’ in Public Senior Secondary Schools 
Items 
no 
Items description N SA A D SD Mean Std. D Dec. 
21 In our school, principal-
teachers’ conflict makes 
him/her to give query to those 
who come late to school. 
 
1034 
 
 
338 
 
 
502 
 
 
107 
 
 
87 
 
3.06 
 
.87 
 
Agree  
22 In my school, principal-
teachers’ conflict makes it 
difficult for them to accept 
queries issued to those who 
come late to school. 
 
1034 
 
 
642 
 
 
 
252 
 
 
98 
 
 
42 
 
3.44 
 
.83 
 
Agree  
23 Principal-teachers’ conflict lead 
to instigation of students by 
teachers against school 
management. 
 
1034 
 
 
88 
 
 
624 
 
 
210 
 
 
112 
 
2.67 
 
.78 
 
Agree  
24 Punctuality to school and 
regularity in attendance as 
prerequisite aspect of discipline 
suffers when there is principal-
teachers’ conflict in the school. 
 
 
1034 
 
 
 
586 
 
 
 
 
294 
 
 
 
126 
 
 
 
28 
 
 
3.39 
 
 
.80 
 
 
Agree  
25 Principal-teachers’ conflict 
make it difficult for them to 
accept responsibility for the 
work he/she is been delegated to 
do in the school. 
 
 
1034 
 
 
 
165 
 
 
 
 
603 
 
 
 
182 
 
 
 
84 
 
 
2.82 
 
 
.79 
 
 
Agree  
 Clusters      3.08 0.81 Agree  
Source: Researcher’s Field Survey Results (2018).  
Table 10 shows computation of mean and standard deviation scores of 
influence of principal-teachers’ conflict on teachers’ willingness to discipline students’ 
in public senior secondary schools. The result reveals 3.01(.883), 3.43(.833), 
2.65(.791), 3.37(.809), 2.81(.805) and clusters mean scores of 3.05(0.824) indicating 
that the respondents agree that items 21025 are influence of principal-teachers’ 
conflict on school discipline. From the result it was therefore concluded that items 21-
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25 are the ways principal-teachers’ conflict influenced teachers’ school discipline in 
public senior secondary schools. 
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Table 11  
Frequency Table of Interview Responses of Principal-Teachers’ Conflict on Teachers’ 
willingness to Discipline Students 
Item no Interview Description Freq.  Percent. (%) 
1 The teachers withdraws from disciplining the 
students 
14 17.5 
2 It leads to teachers; transfer of aggression on 
students 
27 33.8 
3 The issue of students’ truancy is not always 
checked in the school  
30 37.5 
4 It would increase cases of examination 
malpractice in the school 
9 11.3 
 Total 80 100.0 
 
 
Figure 6  
Bar chart of Interview responses of Principal-Teachers’ Conflict on Teachers’ 
willingness to Discipline Students 
Figure 6 reviewed interview schedule of principal-teachers’ conflict teachers 
willingness to discipline students, the result reveals that 14(17.5%) said that, teachers 
withdraws from disciplining the students, 27(33.8%) viewed that it leads to teachers; 
transfer of aggression on students, 30(37.5%) respondent opined that the issue of 
students’ truancy is not always checked in the school and 9(11.3%) were of viewed 
0
5
10
15
20
25
30
35
The teachers
withdraws from
disciplining the
students
It leads to teachers;
transfer of
aggression on
students
The issue of 
students’ truancy is 
not always checked 
in the school 
It would increase
cases of examination
malpractice in the
school
101 
 
 
 
that it would increase cases of examination malpractice in the school. The result imply 
that respondents agreed that principal-teachers conflict influence teachers’ school 
discipline in public senior secondary school. 
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Research Question Six: In what ways does principal-teachers’ conflict influence 
teachers’ supervision of instructions in public senior secondary schools? 
Table 12  
Mean and Standard Deviation Scores of ways Principal-Teachers’ Conflict Influence 
Teachers’ Supervision of Instructions in Public Senior Secondary Schools 
Item 
no 
Items description N SA A D SD Mean Std. D Dec. 
26 In our school, when a principal is 
in conflict with teachers, they do 
not supervise students regularly. 
1034 
 
196 
 
712 
 
56 
 
70 3.00 .72 Agree  
27 Principal-teachers’ conflict makes 
cooperation difficult in terms of 
supervision of instruction in the 
school. 
 
1034 
 
 
270 
 
 
540 
 
 
112 
 
 
112 
 
2.94 
 
.89 
 
Agree  
28 In my school, principal-teachers’ 
conflict make it difficult for both 
of them to be organized to carry 
out supervision of instruction. 
 
1034 
 
 
670 
 
 
294 
 
 
42 
 
 
28 
 
3.55 
 
.70 
 
Strongly 
agree 
29 In our school, principal-teachers’ 
conflict makes it difficult for them 
to organize and supervise school 
programme. 
 
1034 
 
 
488 
 
 
266 
 
 
182 
 
 
98 
 
3.11 
 
1.01 
 
Agree  
30 In my school, when a principal is 
in conflict with teachers, he/she 
orders them to always supervise 
school programme. 
1034 
 
 
294 
 
 
 
396 
 
 
183 
 
 
161 
 
2.80 
 
1.02 
 
Agree  
 Clusters      3.08 0.87 Agree  
Source: Researcher’s Field Survey Results (2018).  
Table 12 shows computation of mean and deviation scores of ways principal-
teachers’ conflict influence teachers’ supervision of instructions in public senior 
secondary schools. The mean result reveals 3.00, 2.94, 3.55, 3.11, 2.80 and cluster 
mean scores of 3.08 indicating that the respondents agreed items 26-30 are influence 
of principal-teachers’ conflict on teachers’ school supervision in public senior 
secondary school. From the result it was concluded that items 26-20 are influence of 
principal teachers’ conflict on teachers’ school supervision in public senior secondary 
school.  
 
 
103 
 
 
 
Table 13 
Frequency Table of Interview responses of Principal-Teachers’ Conflict on Teachers’ 
Supervision of Instruction  
Item 
no 
Interview Description Freq. Percent. (%) 
1 There is teachers’ negligence on his 
supervisory role in the school 
19 23.8 
2 Teachers pay eye service to supervision of 
instructional programme in the school 
24 30.0 
3 Teachers are not always organized to carry 
out supervision of instruction in the school 
29 36.3 
4 There is weak organization and supervision 
of school programme by teachers 
8 10.0 
 Total 80 100.0 
 
 
 
Figure 7  
Bar chart of interview responses of principal-teachers’ conflict on teachers’ 
supervision of instruction 
Figure 7 reviewed interview schedule of principal-teachers’ conflict 
supervision of instruction, the result reveals that 19(23.8%) observed there is teachers’ 
negligence on his supervisory role in the school, 24(30.0%) suggested that teachers 
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pay eye service to supervision of instructional programme in the school, 29(36.3%) 
revealed that teachers are not always organized to carry out supervision of instruction 
in the school, 8(10.0%) reiterated that there is weak organization and supervision of 
school programme by teachers. The result imply that respondents agreed that 
principal-teachers’ conflict influence teachers’ supervision of instruction.  
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Hypothesis One: The principal-teachers’ conflict has no significant influence on 
teachers’ teaching methods in public senior secondary schools in North Central zone 
of Nigeria. 
Table 14  
Chi-Square of Principal-Teachers’ Conflict on Teachers’ Teaching Methods in Public 
Senior Secondary Schools in North Central Zone of Nigeria 
Response 
Mode 
Observed 
frequency 
Expected 
frequency 
x²=cal. Level 
of sign. 
df P. 
Value  
Dec. 
SA 270 258.5      
A 540 258.5 473.11 0.05 3 0.00 Sign. 
D 112 258.5      
SD 112 258.5      
Total 1034       
P= 0.00 < 0.05, x²-cal. 473.11 
 
Table 14 indicates chi-square computation of principal-teachers’ conflict on 
teachers’ teaching methods in public senior secondary schools in North Central Zone 
of Nigeria. The table shows that the x²-calculated at 3 degree of freedom and at 0.05 
level of significance is 473.11. The P= 0.00 < 0.05. This result implies that the null 
hypothesis which states that principal-teachers’ conflict has no significant negative 
influence on teachers’ teaching methods in public senior secondary schools was 
rejected. The result concluded that principal-teachers’ conflict significantly negatively 
influenced teachers’ teaching methods in public senior secondary schools in North 
Central Zone of Nigeria. 
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Hypothesis Two: Principal-teachers’ conflict has no significant negative influence on 
teachers’ communication in public senior secondary schools. 
Table 15  
Chi-Square Analysis of Principal-Teachers’ Conflict on Teachers’ Communication in 
Public Senior Secondary Schools 
Response 
Mode 
Observed 
frequency 
Expected 
frequency 
x²-cal. Level 
of Sign. 
df P. Value Dec 
SA 468 258.5      
A 356 258.5 392.61 0.05 3 0.00 sign 
D 127 258.5      
SD 83 258.5      
Total 1034       
P= 0.00 < 0.05, x²-cal. 392.61  
 
Table 15 indicates chi-square computation of principal-teachers’ conflict on 
teachers’ communication in public senior secondary schools in North Central Zone of 
Nigeria. The table shows that the x²-calculated at 3 degree of freedom and at 0.05 level 
of significance is 392.61. The P= 0.00 < 0.05. This result implies that the null 
hypothesis which states that principal-teachers’ conflict has no significant negative 
influence on teachers’ communication in public senior secondary schools was rejected. 
The result concluded that principal-teachers’ conflict significantly influenced teachers’ 
communication in public senior secondary schools.  
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Hypothesis Three: Principal-teachers’ conflict does not significantly, negatively 
influence teachers’ use of instructional materials in public senior secondary schools.   
Table 16  
Chi-Square Analysis of Principal-Teachers’ Conflict on Teachers’ Use of Instructional 
Materials in Public Senior Secondary Schools 
Response 
Mode 
Observed 
frequency 
Expected 
frequency 
x²-cal Level of 
Sign. 
df P. Value Dec 
SA 513 258.5      
A 347 258.5 512.88 0.05 3 0.00 sign 
D 111 258.5      
SD 63 258.5      
Total 1034       
P= 0.00 < 0.05, x²-cal. 512.88  
Table 16 indicates chi-square computation of principal-teachers’ conflict on 
teachers’ use of instructional materials in public senior secondary schools in North 
Central Zone of Nigeria. The table shows that the x²-calculated at 3 degree of freedom 
and at 0.05 level of significance is 512.88. The P= 0.00 < 0.05. This result implies that 
the null hypothesis which states that principal-teachers’ conflict has no significant 
negative influence on teachers’ instructional materials in public senior secondary 
schools was rejected. The result concluded that principal-teachers’ conflict 
significantly, negatively influenced teachers’ use of instructional materials in public 
senior secondary schools.  
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Hypothesis Four: Principal-teachers conflict has no significant negative influence on 
teachers’ planning of lesson notes in public senior secondary schools. 
Table 17  
Chi-Square Analysis of Principal-Teachers Conflict on Teachers’ Planning of Lesson 
Notes in Public Senior Secondary Schools 
Response 
Mode 
Observed 
frequency 
Expected 
frequency 
x²-cal. Level of 
Sign. 
df P. Value Dec 
SA 468 258.5      
A 356 258.5 392.61 0.05 3 0.00 Sign. 
D 127 258.5      
SD 87 258.5      
Total 1034       
P= 0.00 < 0.05, x²-cal. 392.61  
Table 17 indicates chi-square computation of principal-teachers’ conflict on 
teachers’ planning of lesson notes in public senior secondary schools in North Central 
Zone of Nigeria. The table shows that the x²-calculated at 3 degree of freedom and at 
0.05 level of significance is 392.61. The P= 0.00 < 0.05. This result implies that the 
null hypothesis which states that principal-teachers’ conflict has no significant 
negative influence on teachers’ planning of lesson notes in public senior secondary 
schools was rejected. The result concluded that principal-teachers conflict 
significantly, negatively influenced teachers’ planning of lesson notes in public senior 
secondary schools.  
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Hypothesis Five: Principal-teachers’ conflict has no significant negative influence on 
teachers’ willingness to discipline students’ in public senior secondary schools. 
Table 18  
Chi-Square Analysis of Principal-Teachers’ Conflict on Teachers’ willingness to 
Discipline Students’ 
Response 
Mode 
Observed 
frequency 
Expected 
frequency 
x²-cal. Level of 
Sign. 
df P. 
Value 
Dec 
SA 338 258.5      
A 502 258.5 456.39 0.05 3 0.00 Sign. 
D 107 258.5      
SD 87 258.5      
Total 1034       
P= 0.00 < 0.05, x²-cal. 392.61.  
Table 18 indicates chi-square computation of principal-teachers’ conflict on 
teachers’ willingness to discipline students’ in public senior secondary schools in 
North Central Zone of Nigeria. The table shows that the x²-calculated at 3 degree of 
freedom and at 0.05 level of significance is 456.39. The P= 0.00 < 0.05. This result 
implies that the null hypothesis which states that principal-teachers’ conflict has no 
significant negative influence on teachers’ willingness to discipline students’ in public 
senior secondary schools was rejected. The result concluded that principal-teachers 
conflict significantly, negatively influenced teachers’ willingness to discipline 
students’ in public senior secondary schools.  
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Hypothesis Six: Principal-teachers’ conflict has no significant negative influence on 
teachers’ supervision of instructions in public senior secondary schools. 
Table 19 
Chi-Square Analysis of Principal-Teachers Conflict on Teachers’ Supervision of 
Instructions 
Response 
Mode 
Observed 
frequency 
Expected 
frequency 
x²-cal. Level of 
Sign. 
df P. 
Value 
Dec 
SA 196 258.5      
A 712 258.5 1106.80 0.05 3 0.00 Sign. 
D 56 258.5      
SD 70 258.5      
Total 1034       
P= 0.00 < 0.05, x²-cal. 392.61 
Table 19 indicates chi-square computation of principal-teachers’ conflict on 
teachers’ supervision of instructions in public senior secondary schools in North 
Central Zone of Nigeria. The table shows that the x²-calculated at 3 degree of freedom 
and at 0.05 level of significance is 456.39. The P= 0.00 < 0.05. This result implies that 
the null hypothesis which states that principal-teachers’ conflict has no significant 
negative influence on teachers’ supervision of instructions in public senior secondary 
schools was rejected. The result concluded that principal-teachers conflict 
significantly, negatively influenced teachers’ supervision of instructions in public 
senior secondary schools.   
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4.3 Discussion of Findings 
This study examined influence of principal-teachers’ conflict on teachers’ job 
performance in public senior secondary schools in North Central Zone of Nigeria. The 
results are discussed as follows: 
 The findings of this research were discussed according to the hypotheses for 
easy comprehension. The first finding of this study is that principal-teachers’ conflict 
makes them feel reluctant to use project method of teaching. It makes it difficult for 
teachers to organize and apply new methods of teaching in the class. When a principal 
is in conflict with teachers, he/she does not allow them to take students out for field 
trips. It also makes it difficult for them to organize students to discuss in groups in the 
school. Principal-teachers’ conflict does not allow them a free hand to use a method 
he/she consider suitable for particular students under particular conditions. This 
finding agrees with Fasasi (2011) and Nafees, Masood and Tahirkheli (2012) that 
lackadaisical attitude of principal to teachers’ request, domineering attitude of 
principals, incompetence and mal-administration among principals and class evading 
significantly influence teachers’ teaching method in the school. They also found that 
principals and teachers are not punctual, they are deficient in their proper performance 
for duty; teachers mostly waste their time in mere gossiping in class. Principals and 
teachers lack commitment to their profession and they try to avoid fulfilling their 
duties honestly. This also implies that in situations of principal-teachers’ conflict in 
school, teachers’ mere gossiping and deficiency in performance does not make them to 
apply discretion and judgement as to how best a given textbook can be modified to 
meet the needs of the class.  Respondents of the interview schedule conducted also 
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agreed that principal-teachers’ conflict makes teachers become emotionally unstable 
and this influences their teaching method in the class. The implication of this finding 
to classroom situation is that teachers’ evading of class influences textbooks method of 
teaching negatively as teachers avoid guiding students on the use and importance of 
textbooks to them. 
 The second finding is that principal-teachers’ conflict has significant influence 
on teachers’ communication in public senior secondary schools in the study area. This 
result buttresses that principal-teachers’ conflict results in different ways such that it 
makes briefings difficult and full of tension in the school. It makes roundtable 
discussions difficult and always ends up in crisis. Principal-teachers’ conflict also 
makes it difficult for teachers to carry out instructions in the school, leading to poor 
communication between them. The result of this finding is in line with Nwangwu and 
Chiediobi (2014) who reported that principal-teachers’ conflict arise as a result of poor 
communication in schools. The result from that study further revealed that role 
ambiguity and principal’s indifference to teachers’ problem was responsible for 
principal-teachers’ conflict in secondary schools. The current finding also corroborates 
Andebutop’s (2016) who submitted that principal-teachers’ conflict has significant 
effect on communication in public secondary schools. Respondents of the interview 
conducted also agreed that in situations of principal-teachers’ conflict, teachers keep 
vital information secret to themselves. Majority of the respondents said that it may 
lead to communication breakdown in the school. Others viewed that teaching becomes 
difficult in the school. They further pointed out that roundtable discussion becomes 
difficult in the school. The implication of this is that in times of principal-teachers’ 
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conflict in school the orientation of new students becomes difficult. Further more, it 
does not offer teachers the opportunity to discuss with students regularly concerning 
their welfare and also limit consultation between students and teachers. This implies 
that in situation of principal-teachers’ conflict in school, teachers keep vital 
information secret leading to poor teaching in the class which may also affect decision 
making in the school. 
 The result of the third finding reviewed that there is significant influence on 
principal-teachers’ conflict on the teachers’ use of instructional materials in school in 
the study area. This result explains that when a principal is in conflict with teachers 
and instructional materials are inadequate, they incite students against school 
management, principal-teachers’ conflict makes it difficult for teachers to improvise 
instructional materials. It also does not pave way for effective provision of 
instructional materials. Principals issue queries to those who do not improvise 
instructional materials and makes it difficult for them to participate in the distribution 
of instructional materials to classes. This findings is in consonance with Abubakar 
(2007) who found that lack of material resources (instructional materials inclusive) 
was the major impact of conflict among teachers and that it also reduces performance 
effectiveness among them. The use of instructional materials saves time as little 
explanation with the use of the materials ease students understanding. However, 
inadequate supply of equipment can render the efforts of qualified teachers useless. 
The teacher alone cannot teach well if the items to be seen by students are not 
available. Respondents of the interview schedule buttressed that principal-teachers’ 
conflict does not promote teachers’ initiative to improve instructional materials. That 
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teachers do not regularly refer students to available instructional materials. They also 
observed that it reduces performance effectiveness among teachers. Others responded 
that teachers incite students against school management. This implies that when a 
principal is in conflict with teachers, he/she may not provide adequate instructional 
materials to them. The conflict could lead to lack of teachers’ commitment to offer 
assistance to students in the location and use of instructional materials. 
The result of the fourth findings revealed that principal-teachers’ conflict 
makes them ignore planning of lesson notes in school. It has been established that in 
our schools, when a principal is in conflict with teachers, he/she is always insensitive 
to their planning of lesson notes. Principal-teachers’ conflict makes them not to plan 
lesson notes promptly in school. It does not make them prepare a lesson note before 
teaching in the school. The result of this finding agrees with Uchendu, Anijaobi-Idem 
and Odigwe (2013) that principal-teachers’ conflict has significant influence on 
teachers’ planning of lesson notes. The result of their study showed that there was a 
significant relationship between principals’ conflict management in terms of teacher-
teacher conflict (PTC), teacher-student conflict (TSC), principal-teachers’ conflict 
(PTC) and organizational performance. The findings further showed that the 
principals’ conflict management strategies are crucial for the attainment of 
organizational goes and objectives. It is found that if the principal is not 
knowledgeable in conflict resolution strategies, it will affect the performance of 
teachers and students negatively but if conflict is constructively managed, it will 
enhance organizational performance. Respondents of interview schedule of principal-
teachers’ conflict found that there is lack of zeal in teachers’ planning of lesson notes. 
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Teachers can plan the lesson notes but would not effectively utilize it in the class. 
They do not plan lesson notes promptly in the school. The implication of the result is 
that some teachers might seize an opportunity to indulge in poor work in the classroom 
leading to poor planning of their lesson notes. There is bound to be confusion and 
boredom during teaching. Any destructive conflict or unresolved conflict among 
teachers that is not well managed by the principal can affect the organizational 
performance negatively and the achievement of the goals and objectives of the school 
in areas of planning of lesson notes. 
The result of the fifth finding showed that principal-teachers’ conflict 
significantly influences teachers’ willingness to discipline students. This result 
explains that in school, principal-teachers’ conflict makes him/her to give query to 
those who come late to school. Principal-teachers’ conflict makes it difficult for them 
to accept queries issued to those who come late to school. It leads to instigation of 
students by teachers against school management.  
Punctuality to school and regularity in attendance which are prerequisite aspect 
of discipline suffer-when there is principal-teachers’ conflict in the school and this 
makes it difficult for them to accept responsibility for the work they are delegated to 
do in the school. This result corroborates Oluwole and Pinga (2017) who found that 
principal-teachers’ conflict significantly impacts negatively on management of truancy 
in secondary schools and that principal-teachers’ conflict has significant negative 
impact on examination malpractice in secondary schools. Respondents of the interview 
schedule on teachers’ willingness to discipline student showed that teachers withdraws 
from disciplining the students in times of principal-teachers’ conflict in school. It leads 
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to teachers’ transfer of aggression on students. The issue of students’ truancy is not 
always checked in the school and there is increase in cases of examination malpractice 
in the school. This implies that in situations of principal-teachers’ conflict discipline 
might become a problem among teachers and students hence the school principal has 
little or no control over the activities of teachers. This ensures a prevailing atmosphere 
of change where teachers pay less attention to their work, while, others might 
completely abandon their work and perform below expectation. 
It was further found that principal-teachers’ conflict has significant influence 
on teachers’ supervision of instruction in public senior secondary schools. This 
corroborates Mallum (2009) who found that observed teachers perform better than 
those schools where classroom visitation and observation is not carried out by 
principals. Result further shows that in school, principal-teachers’ conflict makes it 
difficult for them to organize and supervise school programmes in school. When a 
principal is in conflict with teachers, he/she orders them to always supervise school 
programme. This result corroborates Too, Kimutai and Kosgei (2012) who reported 
that all the head teachers interviewed were professionally qualified for their jobs. It 
was also discovered in the field that when a principal is in conflict with teacher, they 
do not supervise students regularly. In other schools in the study area it was found that 
principal-teachers’ conflict makes cooperation difficult in terms of supervision of 
instruction in the school. Respondents of interview schedule conducted also agreed 
that there is teachers’ negligence on his supervisory role in the school. Teachers pay 
eye service to supervision of instructional programmes in the school. It was also found 
that there is weak organization and supervision of school programme by teachers. This 
117 
 
 
 
implies that in situations of principal-teachers’ conflict, they may show poor 
commitment to supervision of instruction in the public senior secondary schools.   
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CHAPTER FIVE 
SUMMARY, CONCLUSION AND RECOMMENDATIONS 
5.1  Introduction 
 This chapter is concerned with the summary, conclusion, recommendations, 
limitation, suggestions for further studies and contributions to knowledge. 
5.2  Summary 
The study investigated influence of principal-teachers’ conflict on teachers’ job 
performance in public senior secondary schools in North Central Zone of Nigeria. The 
study was guided by six research questions and six hypotheses were also tested. The 
study was hinged on human needs theory and games theory. The basic 
assumptions/principles of human needs theory is that all human beings have basic 
needs and the denial and frustration of these needs by other groups or individuals 
could affect them immediately or later and could lead to conflict. 
Assumptions/principles of games theory focuses on each players will pursue the 
strategies that will help him or her to achieve the most profitable outcome in every 
situation. The concepts reviewed were: concepts of conflict and teachers’ job 
performance as it relates to teachers’ teaching methods, communication, use of 
instructional materials, planning of lesson notes, ability to discipline students and 
supervision of instruction in public secondary schools. 
This study adopted descriptive survey design. The population of the study 
comprised 34,473 teachers in 1,949 public senior secondary schools in the North 
Central Zone of Nigeria. The sample consisted of 1,034 respondents from 50 
secondary schools drawn using multi-stage sampling procedure. Principal-Teachers’ 
Conflict and Teachers’ Job Performance Questionnaire (PTCTJPQ) with reliability 
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coefficient of 0.88 and interview schedule for teachers were used for collection of 
data. Data collected were analyzed using mean and standard deviation to answer the 
research questions. Chi-square was used to test hypotheses at 0.05 level of 
significance. The findings of the study revealed that:  
1. Principal-teachers’ conflict has significant negative influence on teachers’ teaching  
methods in public senior secondary schools in North Central Zone of Nigeria. 
2. Principal-teachers’ conflict has significant negative influence on teachers’ 
communication in public secondary schools. 
3. Principal-teachers’ conflict significantly negatively influences teachers’ use of 
instructional materials in public senior secondary schools.   
4. Principal-teachers conflict has significant negative influence on teachers’ planning 
of lesson notes in public senior secondary schools. 
5. Principal-teachers’ conflict has significant negative influence on teachers’ 
willingness to discipline students in public senior secondary schools. 
6. Principal-teachers’ conflict has significant negative influence on teachers’ 
supervision of instruction in public senior secondary schools. 
5.3  Conclusion  
 Based on the findings of this study, it has been established that principal-
teachers’ conflict has significant negative influence on teachers’ teaching methods, 
teachers’ communication, teachers’ use of instructional materials, teachers’ planning 
of lesson notes, teachers’ willingness to discipline students and teachers’ supervision 
of instruction in public senior secondary schools. 
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5.4  Recommendations  
Based on the findings of the study, the following recommendations were made: 
1. Principals and teachers should be tolerant of one another and that they should 
make conscious efforts to avoid lackadaisical attitude to teachers’ request and 
class evading to ensure that their schools are peaceful and conducive places for 
teaching and learning to take place. 
2. School principals should employ good channel of communication such as 
teachers’ briefings, roundtable discussions and they should pay attention to 
teachers’ problems and all matters related to school activities should be 
discussed among teachers. This would help to establish a cordial working 
relationship. 
3. Principals should provide materials such as projected, non-projected, printed 
and others such as 2-dimentional or 3 dimensional objects as well as 
programme instruction, instruction package among others to help teachers to 
teach with ease and the learners to learn without stress. 
4. Principals should understand that some vital human needs such as the 
economic status, security, shelter, food, social status and personal growth; and 
should be treated as such. If this is done, they would give their maximum 
attention in planning lesson notes.  
5. Principals should organize in-service training on school discipline issues. This 
will help conflicting teachers to identify areas that need to be amended in 
school rules and regulations.  
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6. Principals should ensure that classroom visitation is announced and should be 
carried out continuously during school hours. Where the principal discovers 
some conflicting issues, he/she should immediately call on teachers for 
dialogue and amicable resolution.  
5.5       Limitations 
This study was constrained by few factors.  
1. It is evident from the result of the findings that not all the issues that constitute 
principal-teachers’ conflict and teachers’ job performance in public secondary 
schools in the study area might have been investigated in this study. Also 
respondents may have faked information in this study. 
5.6  Suggestions for Further Studies 
Based on the limitations of this study, the following suggestions were made for 
further studies: 
1. Democratic relationship between principals and school management. 
2. Channel of communication within an organization, when and how is the right 
time for classroom visitations and what is needed from the visitation. 
3. The strategies of curtailing the negative influence of principal-teachers’ 
conflict on teachers’ job performance in public secondary schools. 
5.7 Contributions to Knowledge  
The study has contributed to knowledge by providing ideas, facts and figures 
that can be used by scholars, parents, school authorities, officials of local, state and 
federal government, education administrators (principals), teachers, students and 
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school proprietors as this will inform and guide their policies and decisions on 
principal-teachers’ conflict and teachers’ job performance. 
This work has generated literature and future researchers can benefit from it. 
The empirical investigation into relevant research data on principal-teachers’ conflict 
and teachers’ job performance does not provide enough information for the North 
Central States of Nigeria of which this study has established. 
The study also provided opportunities for future researchers on the field to 
expand their horizon of knowledge on these variables thus indentified, as influence of 
principal-teachers’ conflict on teachers’ job performance in public senior secondary 
schools. 
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APPENDIX A 
QUESTIONNAIRE LETTER 
Department of Educational Foundations,  
Faculty of Education,  
Benue State University, 
Makurdi-Nigeria. 
November, 2016 
Dear Sir/Madam 
PRINCIPAL-TEACHERS’ CONFLICT ON TEACHERS’ JOB 
PERFORMANCE QUESTIONNAIRE (PTCTJPQ). 
 I am conducting a research work on the topic: Influence of Principal-Teacher 
Conflict on Teachers’ Job Performance in Public Senior Secondary Schools in North 
Central Zone of Nigeria. This is in partial fulfilment of the requirements for the award 
of Doctor of Philosophy Degree in Educational Management. 
 Please, respond to all the questions in Section ‘A’ and ‘B’ of the questionnaire. 
The information provided will be used for this research work only and will be treated 
in strict confidence and secrecy except for the purposes of the research. 
   
Thank you. 
Yours Faithfully,  
 
Iliamkondo Daniel Agugu 
BSU/EDF/Ph.D/14/4079  
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PRINCIPAL-TEACHER CONFLICTS ON TEACHERS’ JOB 
PERFORMANCE QUESTIONNAIRE (PTCTJPQ) 
SECTION A: Bio-data of Respondents  
Instruction: The choices are rated as follows: 
Strongly Agree   (SA)  = 4 
Agree     (A)  = 3 
Disagree    (D)  = 2 
Strongly Disagree   (SD)  = 1 
Item no  Item Description  Responses  
 Cluster A: Principal and Teachers’ teaching 
methods 
4 3 2 1 
1 In my school, principal-teachers’ conflict makes 
them feel reluctant to use project method of 
teaching.  
    
2 When a principal is in conflict with teachers, it 
makes it difficult for teachers to use demonstration 
method in the teaching of physical things.  
    
3 When a principal is in conflict with teachers, he/she 
does not allow them to take students out for field 
trips. 
    
4 Principal-teachers’ conflict makes it difficult for 
them to organize students to discuss in groups in the 
school. 
    
5. In my school, principal-teachers’ conflict does not 
allow them free hand to use a method he/she 
considers suitable for particular students under 
particular conditions.  
    
  
Cluster B: Principal-teachers’ conflict and 
Teachers’ communication in the school 
4 3 2 1 
6 Principal-teachers’ conflict makes briefings difficult 
and full of tension in the school. 
    
7 In my school, principal-teachers’ conflict makes 
roundtable discussions difficult and always end up 
in crisis. 
    
8 Principal-teachers’ conflict makes teaching difficult 
in the school. 
    
9 In our school, principal-teachers’ conflict makes it 
difficult for teachers to carry out instructions in the 
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school. 
10 In my school, principal-teachers’ conflict leads to 
poor communication between them. 
    
 Cluster C: Principal and Teachers’ use of 
instructional materials 
4 3 2 1 
11 When a principal is in conflict with teachers and 
instructional materials are inadequate, they insight 
students against school management. 
    
12 Principal-teachers’ conflict makes it difficult for 
teachers to improvise instructional materials in the 
school. 
    
13 In my school, when a principal is in conflict with 
teachers, he/she does not provide instructional 
materials to them. 
    
14 In my school, when a principal is in conflict with 
teachers, he/she issue queries to those who do not 
improvise instructional materials. 
    
15 When a principal is in conflict with teachers, he/she 
makes it difficult for them to participate in the 
distribution of instructional materials to classes. 
 
    
 Cluster D: Principal and Teachers’ planning  of 
lesson notes  
4 3 2 1 
16 Principal-teachers’ conflict makes them ignore 
planning of lesson notes in the school. 
    
17. In our school, when a principal is in conflict with 
teachers, he/she is always insensitive to their 
planning of lesson notes. 
    
18. Principal-teachers’ conflict makes he/she insists on 
marking their lesson note books regularly. 
    
19. When a principal is in conflict with teachers, it 
makes them not to plan lessons notes promptly in 
the school. 
    
20. Principal-teachers’ conflict does not make them 
prepare a lesson note before teaching in the school. 
    
 Cluster E: Principal and Teachers’ willingness to 
discipline students  
4 3 2 1 
21 In our school, principal-teachers’ conflict makes 
him/her to give query to those who come late to 
school. 
    
22 In my school, principal-teachers’ conflict makes it 
difficult for them to accept queries issued to those 
who come late to school. 
    
23 Principal-teachers’ conflict lead to instigation of 
students by teachers against school management. 
    
24 Punctuality to school and regularity in attendance as     
138 
 
 
 
prerequisite aspect of discipline suffers when there 
is principal-teachers’ conflict in the school. 
25 Principal-teachers’ conflict make it difficult for them 
to accept responsibility for the work he/she is been 
delegated to do in the school. 
    
 Cluster F: Principal and Teachers’ supervision of 
instruction  
4 3 2 1 
26 In our school, when a principal is in conflict with 
teachers, they do not supervise students regularly. 
    
27 Principal-teachers’ conflict makes cooperation 
difficult in terms of supervision of instruction in the 
school. 
    
28 In my school, principal-teachers’ conflict make it 
difficult for both of them to be organized to carry 
out supervision of instruction. 
    
29 In our school, principal-teachers’ conflict makes it 
difficult for them to organize and supervise school 
programme. 
    
30 In my school, when a principal is in conflict with 
teachers, he/she orders them to always supervise 
school programme. 
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APPENDIX B 
INTERVIEW SCHEDULE ON INFLUENCE OF PRINCIPAL-TEACHERS’ 
CONFLICT ON TEACHERS’ JOB PERFORMANCE IN NORTH CENTRAL 
ZONE OF NIGERIA  
1. In what ways does principal-teachers’ conflict influence their teaching methods 
in the school?  
2. Suggest ways in which principal-teachers conflict can influence teachers’ 
communication in the school? 
3. In what ways can the principal-teachers’ conflict influence teachers’ use of 
instructional materials in your school? 
4 . How does principal-teachers’ conflict influence teachers’ planning of lesson 
notes in your school? 
5. How does principal-teachers’ conflict teachers’ willingness to discipline 
students in the school? 
6. Suggest ways in which principal-teachers’ conflict can influence teachers’ 
supervision of instructional programme in your school? 
Sub-Questions for Interview Schedule on Influence of Principal-Teachers’ 
Conflict on Teachers’ Job Performance in North Central Zone of Nigeria  
Question 1: Teachers’ teaching method: 
(a) Teachers become emotionally unstable and this influenced their teaching 
method in the class  
(b) Teachers ignore suggestions on alternative and more effective methods of 
teaching  
(c) In situations of principal-teachers’ conflict they evade classes which influenced 
test books method of teaching as they avoid guiding students on the use and 
importance of textbooks to them 
(d) Teachers feel reluctant to organize students to discuss in groups in the school. 
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Question 2: communication  
(a) Teachers keep secret vital information to themselves  
(b) It leads to communication breakdown in the school  
(c) Teaching becomes difficult in the school. 
(d) Roundtable discussions becomes difficult in the school. 
Question 3: Teachers use of instructional materials. 
(a) It does not promote teachers’ initiative to improvise instructional materials. 
(b) Teachers do not regularly refer students to the available instructional materials  
(c) It reduces performance effectiveness among teachers. 
(d) Teachers insight students against school management. 
Question 4: Planning of lesson notes  
a) There is lack of zeal in teachers’ planning of lesson notes  
(b) Teachers can plan the lesson notes but would not effectively utilize it in the 
class   
(c) Teachers do not plan lesson notes promptly in the school  
(d) Teachers always ignore passing their lesson notes books for marking regularly. 
Question 5: Teachers’ willingness to discipline students  
a) The teacher withdraws from disciplining the students  
(b) It leads to teachers; transfer of aggression on students   
(c) The issue of students’ truancy is not always checked in the school . 
(d) It would increase cases of examination malpractice in the school. 
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Question 6: supervision of instruction  
a) There is teachers’ negligence on his supervisory role in the school. 
(b) Teachers pay eye service to supervision of instructional programme in the 
school.  
(c) Teachers are not always organized to carry out supervision of instruction in the 
school. 
(d) There is weak organization and supervision of school programme by teachers. 
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Distribution of schools sampled  
S/N States  No of Schools  Morgan’s table for Sample 
size (5%) 
No of sampled school  
1 Benue 297 297(357/5110) 20 
2 Kogi 290 290(346/4890) 20 
3 Kwara 237 237 (357/7112 11 
4 Nassarawa 412 412 (333/3225) 42 
5 Niger 248 248 (346/3857) 22 
6 Plateau 305 305 (346/4280) 24 
7 FCT 160 160 (357/5985) 9 
 Total 1,949  148 
The following figures: 357, 346, 357,333,346, 346 and 359 from the table above are 
obtained from Morgan’s table for sample size (5%). 
Distribution of schools sampled: total no of schools per state divided by the no of 
schools in the zone multiplied by 148 (schools sampled). 
S/No States No of schools sampled  
1 Benue 20 
2 Kogi 20 
3 Kwara 11 
4 Nassarawa 42 
5 Niger 22 
6 Plateau 24 
7 FCT 9 
  148 
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Proportionate Sample Distribution of Principals and Teachers for Various States 
and FCT 
Formula: Total number of teachers divided by the cumulative total for states and FCT, 
multiply by the sample size. 
Benue   5110 x 1034    = 153 teachers  
  34,473    1  
Kogi     4890 x 1034   =  147 teachers  
    34,473    1 
Kwara    7,126 x 1034   =  213 teachers  
    34,473    1 
Nasarawa    3,225x 1034   =  97 teachers  
   34,473    1  
Niger     3,857 x 1034   =  116 teachers  
    34,473    1  
Plateau  4,280 x 1034    =  128 teachers  
    34,473    1  
FCT    5,985 x 1034   =  180 teachers  
    34,473    1  
Total = 153 + 147 + 213 + 97 + 116 + 128+ 189 = 1034 teachers  
(Total number of principals and teachers divided by 3 for each senatorial zone) 
Distribution of principals and teachers per senatorial zone  
Benue   = 153  3 = 51 
Kogi   = 147  3 = 49 
Kwara  = 213  3 = 71 
Nasarawa  =  97  3 =32 
Niger   = 116  3 = 38 
Plateau  = 128  3 = 42 
FCT  = 180÷ 3=60 
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Distribution of Sampled teachers in each sampled school 
Formula: Total number of sampled teachers in each state divided by total number of 
sampled schools in each state 
Benue   153     = 8  
  20    
Kogi     147    =  7 
    20 
Kwara    213   =  19 
     11 
Nasarawa    97   =  2  
   42  
Niger     116    =  5  
    22  
Plateau  128    =  5 
    24  
FCT    180    =  20 
    9     
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APPENDIX D 
RELIABILITY TEST OF INSTRUMENT 
 
 
CLUSTER A 
Reliability Analysis: Teachers’ teaching methods 
GET 
  FILE='C: \Users\EASY E\Documents\ AGUGU PILOT DATA.sav'. 
DATASET NAME DataSet1 WINDOW=FRONT. 
  /VARIABLES=Item1 Item2 Item3 Item4 Item5 Item6 Item7 
  /SCALE('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
Reliability 
 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
Scale: ALL VARIABLES 
 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized Items N of Items 
.871 .872 7 
Item Statistics 
 Mean Std. Deviation N 
Item1 3.20 1.043 40 
Item2 2.20 .992 40 
Item3 2.42 1.279 40 
Item4 2.70 1.091 40 
Item5 2.85 1.189 40 
Item6 2.20 .939 40 
Item7 2.08 .997 40 
Item-Total Statistics 
 
Scale Mean if Item 
Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item1 14.45 36.921 .843 .847 .969 
Item2 15.45 37.177 .870 .955 .968 
Item3 15.22 33.256 .936 .933 .964 
Item4 14.95 35.536 .920 .872 .964 
Item5 14.80 34.369 .927 .930 .964 
Item6 15.45 37.844 .863 .954 .968 
Item7 15.58 36.558 .924 .899 .964 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance N of Items 
Item Means 2.521 2.075 3.200 1.125 1.542 .169 7 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
17.65 48.695 6.978 7 
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CLUSTER B 
Reliability Analysis: Teachers’ communication in the school 
RELIABILITY 
  /VARIABLES=Item8 Item9 Item10 Item11 Item12 Item13 Item14 
  /SCALE ('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
 
Reliability 
 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
 
Scale: ALL VARIABLES 
 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized 
Items N of Items 
.902 .902 7 
 
Item Statistics 
 Mean Std. Deviation N 
Item8 2.95 1.085 40 
Item9 2.38 1.275 40 
Item10 2.65 1.075 40 
Item11 1.80 .992 40 
Item12 2.15 1.099 40 
Item13 2.35 1.075 40 
Item14 2.70 1.067 40 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item8 14.03 39.871 .895 .923 .981 
Item9 14.60 36.810 .961 .951 .978 
Item10 14.33 39.251 .957 .942 .977 
Item11 15.18 41.122 .880 .876 .982 
Item12 14.83 39.122 .944 .917 .978 
Item13 14.63 39.317 .952 .928 .978 
Item14 14.28 39.487 .946 .931 .978 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance 
N of 
Items 
Item Means 2.425 1.800 2.950 1.150 1.639 .146 7 
 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
16.98 53.307 7.301 7 
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CLUSTER C 
Reliability Analysis: Teachers use of instructional materials  
RELIABILITY 
  /VARIABLES=Item22 Item23 Item24 Item25 Item26 Item27 Item28 
  /SCALE ('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
 
Reliability 
 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
 
 
Scale: ALL VARIABLES 
 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized 
Items N of Items 
.881 .882 7 
 
Item Statistics 
 Mean Std. Deviation N 
Item22 3.08 1.023 40 
Item23 2.68 1.023 40 
Item24 2.65 1.099 40 
Item25 3.23 .920 40 
Item26 2.38 1.005 40 
Item27 2.53 1.261 40 
Item28 3.05 1.085 40 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item22 16.50 36.974 .938 .922 .977 
Item23 16.90 36.862 .949 .948 .976 
Item24 16.93 35.815 .963 .965 .975 
Item25 16.35 38.387 .917 .926 .979 
Item26 17.20 37.446 .913 .864 .979 
Item27 17.05 34.510 .917 .903 .980 
Item28 16.52 36.358 .929 .936 .977 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance 
N of 
Items 
Item Means 2.796 2.375 3.225 .850 1.358 .102 7 
 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
19.58 49.687 7.049 7 
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CLUSTER D 
Reliability Analysis: Teachers’ planning of lesson notes 
RELIABILITY 
  /VARIABLES=Item29 Item30 Item31 Item32 Item33 Item34 Item35 
  /SCALE ('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
Reliability 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
 
Scale: ALL VARIABLES 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized 
Items N of Items 
.932 .934 7 
 
Item Statistics 
 Mean Std. Deviation N 
Item29 2.30 1.224 40 
Item30 2.90 1.150 40 
Item31 2.75 1.104 40 
Item32 2.70 1.043 40 
Item33 2.55 .932 40 
Item34 3.05 .959 40 
Item35 2.63 1.125 40 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item29 16.58 37.020 .885 .874 .983 
Item30 15.98 37.102 .947 .954 .978 
Item31 16.13 37.651 .948 .950 .978 
Item32 16.18 38.199 .963 .960 .977 
Item33 16.33 39.969 .922 .899 .980 
Item34 15.83 39.584 .928 .922 .980 
Item35 16.25 37.167 .967 .971 .977 
 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance 
N of 
Items 
Item Means 2.696 2.300 3.050 .750 1.326 .059 7 
 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
18.88 51.702 7.190 7 
 
 
 
150 
 
 
 
CLUSTER E 
Reliability Analysis: Teachers’ willingness to discipline students  
RELIABILITY 
  /VARIABLES=Item36 Item37 Item38 Item39 Item40 Item41 Item42 
  /SCALE('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
 
Reliability 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
 
Scale: ALL VARIABLES 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized 
Items N of Items 
.977 .978 7 
Item Statistics 
 Mean Std. Deviation N 
Item36 2.83 1.130 40 
Item37 2.45 .932 40 
Item38 2.85 .893 40 
Item39 3.10 1.081 40 
Item40 3.28 .987 40 
Item41 2.73 1.154 40 
Item42 2.35 1.001 40 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item36 16.75 31.987 .960 .960 .969 
Item37 17.13 34.933 .883 .932 .975 
Item38 16.73 35.025 .919 .884 .973 
Item39 16.48 33.076 .908 .918 .973 
Item40 16.30 34.318 .886 .909 .975 
Item41 16.85 31.874 .946 .937 .971 
Item42 17.23 33.871 .915 .952 .973 
 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance 
N of 
Items 
Item Means 2.796 2.350 3.275 .925 1.394 .108 7 
 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
19.58 45.533 6.748 7 
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CLUSTER F  
Reliability Analysis: Teachers’ supervision of instruction 
RELIABILITY 
  /VARIABLES=Item43 Item44 Item45 Item46 Item47 Item48 Item49 
  /SCALE ('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
 
Reliability 
 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
Scale: ALL VARIABLES 
 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized 
Items N of Items 
.918 .911 7 
 
Item Statistics 
 Mean Std. Deviation N 
Item43 3.08 .797 40 
Item44 2.98 .800 40 
Item45 2.78 1.050 40 
Item46 2.68 .971 40 
Item47 3.08 .944 40 
Item48 2.40 .982 40 
Item49 2.65 1.167 40 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item43 16.55 31.485 .937 .943 .975 
Item44 16.65 31.618 .915 .873 .976 
Item45 16.85 28.592 .962 .946 .972 
Item46 16.95 29.638 .938 .907 .973 
Item47 16.55 30.151 .912 .886 .975 
Item48 17.22 29.820 .906 .899 .976 
Item49 16.97 27.717 .929 .958 .976 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance 
N of 
Items 
Item Means 2.804 2.400 3.075 .675 1.281 .063 7 
 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
19.62 40.497 6.364 7 
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OVER ALL VARIABLES 
Influence of Principal Teacher Conflict on Teachers’ Job Performance 
GET 
  FILE='C:\Users\EASY E\Documents\AGUGU DANIEL PILOT DATA.sav'. 
DATASET NAME DataSet1 WINDOW=FRONT. 
RELIABILITY 
  /VARIABLES=Item1 Item2 Item3 Item4 Item5 Item6 Item7 Item8 Item9 Item10 Item11 Item12 Item13 Item14 
Item15 Item16 Item17 Item18 Item19 Item20 Item21 Item22 Item23 Item24 Item25 Item26 Item27 Item28 Item29 
Item30 Item31 Item32 Item33 Item34 Item35 Item36 
Item37 Item38 Item39 Item40 Item41 Item42 Item43 Item44 Item45 Item46 Item47 Item48 Item49 
  /SCALE('ALL VARIABLES') ALL 
  /MODEL=ALPHA 
  /STATISTICS=DESCRIPTIVE SCALE 
  /SUMMARY=TOTAL MEANS. 
 
Reliability 
 
[DataSet2] C:\Users\EASY E\Documents\AGUGU PILOT DATA.sav 
 
 
Scale: ALL VARIABLES 
 
 
Case Processing Summary 
 N % 
Cases Valid 40 100.0 
Excludeda 0 .0 
Total 40 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
 
 
Reliability Statistics 
Cronbach's Alpha 
Cronbach's Alpha 
Based on 
Standardized 
Items N of Items 
.797 .797 49 
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Item Statistics 
 Mean Std. Deviation N 
Item1 3.20 1.043 40 
Item2 2.20 .992 40 
Item3 2.42 1.279 40 
Item4 2.70 1.091 40 
Item5 2.85 1.189 40 
Item6 2.20 .939 40 
Item7 2.08 .997 40 
Item8 2.95 1.085 40 
Item9 2.38 1.275 40 
Item10 2.65 1.075 40 
Item11 1.80 .992 40 
Item12 2.15 1.099 40 
Item13 2.35 1.075 40 
Item14 2.70 1.067 40 
Item15 1.75 .870 40 
Item16 2.55 1.176 40 
Item17 2.58 1.238 40 
Item18 3.25 .840 40 
Item19 2.78 1.143 40 
Item20 2.23 1.050 40 
Item21 2.98 1.050 40 
Item22 3.08 1.023 40 
Item23 2.68 1.023 40 
Item24 2.65 1.099 40 
Item25 3.23 .920 40 
Item26 2.38 1.005 40 
Item27 2.53 1.261 40 
Item28 3.05 1.085 40 
Item29 2.30 1.224 40 
Item30 2.90 1.150 40 
Item31 2.75 1.104 40 
Item32 2.70 1.043 40 
Item33 2.55 .932 40 
Item34 3.05 .959 40 
Item35 2.63 1.125 40 
Item36 2.83 1.130 40 
Item37 2.45 .932 40 
Item38 2.85 .893 40 
Item39 3.10 1.081 40 
Item40 3.28 .987 40 
Item41 2.73 1.154 40 
Item42 2.35 1.001 40 
Item43 3.08 .797 40 
Item44 2.98 .800 40 
Item45 2.78 1.050 40 
Item46 2.68 .971 40 
Item47 3.08 .944 40 
Item48 2.40 .982 40 
Item49 2.65 1.167 40 
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Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Squared Multiple 
Correlation 
Cronbach's Alpha 
if Item Deleted 
Item1 127.18 2234.353 .904 . .997 
Item2 128.18 2241.071 .878 . .997 
Item3 127.95 2209.382 .944 . .997 
Item4 127.68 2226.584 .940 . .997 
Item5 127.53 2215.999 .957 . .997 
Item6 128.18 2246.148 .871 . .997 
Item7 128.30 2236.779 .920 . .997 
Item8 127.43 2225.738 .954 . .997 
Item9 128.00 2210.564 .937 . .997 
Item10 127.73 2225.948 .960 . .997 
Item11 128.57 2243.276 .854 . .997 
Item12 128.23 2226.794 .931 . .997 
Item13 128.03 2227.204 .948 . .997 
Item14 127.68 2225.712 .970 . .997 
Item15 128.63 2253.881 .847 . .997 
Item16 127.83 2216.148 .967 . .997 
Item17 127.80 2211.190 .960 . .997 
Item18 127.13 2252.522 .895 . .997 
Item19 127.60 2219.015 .968 . .997 
Item20 128.15 2230.182 .941 . .997 
Item21 127.40 2229.118 .952 . .997 
Item22 127.30 2233.087 .936 . .997 
Item23 127.70 2230.267 .965 . .997 
Item24 127.73 2222.512 .973 . .997 
Item25 127.15 2245.105 .902 . .997 
Item26 128.00 2233.897 .944 . .997 
Item27 127.85 2209.823 .955 . .997 
Item28 127.33 2229.712 .914 . .997 
Item29 128.07 2217.097 .919 . .997 
Item30 127.48 2220.102 .951 . .997 
Item31 127.63 2225.061 .944 . .997 
Item32 127.68 2228.481 .965 . .997 
Item33 127.83 2240.558 .942 . .997 
Item34 127.33 2238.122 .942 . .997 
Item35 127.75 2221.731 .957 . .997 
Item36 127.55 2221.023 .960 . .997 
Item37 127.93 2242.994 .914 . .997 
Item38 127.53 2244.461 .937 . .997 
Item39 127.28 2231.794 .896 . .997 
Item40 127.10 2241.169 .882 . .997 
Item41 127.65 2218.131 .966 . .997 
Item42 128.03 2234.897 .936 . .997 
Item43 127.30 2252.369 .946 . .997 
Item44 127.40 2255.169 .904 . .997 
Item45 127.60 2227.579 .967 . .997 
Item46 127.70 2236.164 .952 . .997 
Item47 127.30 2241.344 .921 . .997 
Item48 127.98 2239.204 .908 . .997 
Item49 127.73 2218.871 .949 . .997 
Summary Item Statistics 
 
Mean Minimum Maximum Range 
Maximum / 
Minimum Variance N of Items 
Item Means 2.661 1.750 3.275 1.525 1.871 .132 49 
 
Scale Statistics 
Mean Variance Std. Deviation N of Items 
130.38 2324.548 48.214 49 
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APPENDIX F 
RESULT COMPUTATIONS 
GET 
  FILE='C:\Users\ACER\Documents\DR AGUGU.sav'. 
DATASET NAME DataSet1 WINDOW=FRONT. 
NPAR TESTS 
  /CHISQUARE=VAR00001 
  /EXPECTED=EQUAL 
  /MISSING ANALYSIS. 
NPar Tests 
a. Based on availability of workspace memory. 
[DataSet1] C:\Users\ACER\Documents\DR AGUGU.sav 
Chi-Square Test 
Frequencies 
teachers’ teaching methods 
 Observed N Expected N Residual 
SD 112 258.5 -146.5 
D 112 258.5 -146.5 
A 540 258.5 281.5 
SA 270 258.5 11.5 
Total 1034   
Test Statistics 
 teachers’ teaching methods 
Chi-Square 473.110a 
df 3 
Asymp. Sig. .000 
 
a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 258.5. 
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NPAR TESTS 
  /CHISQUARE=VAR00006 
  /EXPECTED=EQUAL 
  /MISSING ANALYSIS. 
NPar Tests 
a. Based on availability of workspace memory. 
[DataSet1] C:\Users\ACER\Documents\DR AGUGU.sav 
Chi-Square Test 
Frequencies 
teachers’ communication 
 Observed N Expected N Residual 
SD 83 258.5 -175.5 
D 127 258.5 -131.5 
A 356 258.5 97.5 
SA 468 258.5 209.5 
Total 1034   
Test Statistics 
 teachers’ communication 
Chi-Square 392.607a 
df 3 
Asymp. Sig. .000 
 
a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 258.5. 
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NPAR TESTS 
  /CHISQUARE=VAR00011 
  /EXPECTED=EQUAL 
  /MISSING ANALYSIS. 
NPar Tests 
a. Based on availability of workspace memory. 
[DataSet1] C:\Users\ACER\Documents\DR AGUGU.sav 
Chi-Square Test 
Frequencies 
teachers’ use of instructional materials 
 Observed N Expected N Residual 
SD 63 258.5 -195.5 
D 111 258.5 -147.5 
A 347 258.5 88.5 
SA 513 258.5 254.5 
Total 1034   
Test Statistics 
 teachers’ use of instructional materials 
Chi-Square 512.878a 
df 3 
Asymp. Sig. .000 
a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 258.5. 
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NPAR TESTS 
  /CHISQUARE=VAR00016 
  /EXPECTED=EQUAL 
  /MISSING ANALYSIS. 
NPar Tests 
a. Based on availability of workspace memory. 
[DataSet1] C:\Users\ACER\Documents\DR AGUGU.sav 
Chi-Square Test 
Frequencies 
teachers’ planning of lesson notes 
 Observed N Expected N Residual 
SD 83 258.5 -175.5 
D 127 258.5 -131.5 
A 356 258.5 97.5 
SA 468 258.5 209.5 
Total 1034   
Test Statistics 
 teachers’ planning of lesson notes 
Chi-Square 392.607a 
df 3 
Asymp. Sig. .000 
 
a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 258.5. 
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NPAR TESTS 
  /CHISQUARE=VAR00021 
  /EXPECTED=EQUAL 
  /MISSING ANALYSIS. 
NPar Tests 
a. Based on availability of workspace memory. 
[DataSet1] C:\Users\ACER\Documents\DR AGUGU.sav 
Chi-Square Test 
Frequencies 
teachers’ willingness to discipline students’ 
 Observed N Expected N Residual 
SD 87 258.5 -171.5 
D 107 258.5 -151.5 
A 502 258.5 243.5 
SA 338 258.5 79.5 
Total 1034   
Test Statistics 
 teachers’ willingness to discipline students’ 
Chi-Square 456.391a 
df 3 
Asymp. Sig. .000 
 
a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 258.5. 
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NPAR TESTS 
  /CHISQUARE=VAR00026 
  /EXPECTED=EQUAL 
  /MISSING ANALYSIS. 
NPar Tests 
a. Based on availability of workspace memory. 
[DataSet1] C:\Users\ACER\Documents\DR AGUGU.sav 
Chi-Square Test 
Frequencies 
teachers’ supervision of instruction 
 Observed N Expected N Residual 
SD 70 258.5 -188.5 
D 56 258.5 -202.5 
A 712 258.5 453.5 
SA 196 258.5 -62.5 
Total 1034   
Test Statistics 
 teachers’ supervision of instruction 
Chi-Square 1106.797a 
df 3 
Asymp. Sig. .000 
 
a. 0 cells (0.0%) have expected frequencies less than 5. The minimum expected cell frequency is 258.5. 
 
  
 
